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ADVERTISEMENTS 


present time. 


Stories: 


Plays: 


Schnitzler recognized the most gifted living writer 
remnant Austria. him Wassermann has said that 
man “bound one locality and yet speaking for humankind.” 
Gregori places Schnitzler dramatist far above Haupt- 
mann, Sudermann, and Wildenbruch. Others among his ad- 
mirers are Felix Salten (author Bambi), Julius Bab, Georg 
Brandes, Georg Hirschfield, and Walter von Molo. (Nearly 


ready.) 
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colleges. The editor’s introduction gives fairly complete 
and definitive account the author’s life and work the 
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WILLIAM PRICE 


the author’s acknowledgment (which serves preface), 
Mr. Coleman states that such inquiry that undertaken the 
Modern Foreign Language Study could lead one three types 
results: (a) verdict that all for the best the best (all) 
possible worlds, (b) demonstration that the theories and 
current practices some individuals groups are valid for the 
country whole; (c) the disclosure conditions and 
facts hitherto unknown imperfectly known, which its find- 
ings must necessarily based. The author also expresses the 
hope that the whole report will subjected critical but im- 
partial examination from many angles. response this 
general invitation Mr. Coleman that the following criticism 
offered from one angle. 

the Foreword the Chairman (signed, however: The Mod- 
ern Foreign Language Study) stated: ‘‘The Committee has 
felt its duty open the way for the exploration the major 
questions modern language teaching rather than define the 
number pages French read the junior high school 
outline two-year course conformity with some theo- 
retical The Foreword further states (page VI) that Mr. 
Coleman ‘‘and the Committee’’ realize that one instance, 
least, their interpretation brings which are variance 
with the opinion the great majority modern language teach- 
ers. This the recommendation for considerably increased 
amount reading the effort speed the attainment 
the ability read the foreign language, universally recognized 
the first objective for our students. That difference 
opinion this point was manifested the general committee 
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direetion and control also acknowledged, but nowhere 
stated that the members the committee engaged secondary 
school work were unanimously opposed this pronouncement. 
vote was taken; not all the secondary school members ex- 
pressed themselves open meeting, but private they made 
secret their views. 

The implications Mr. Coleman’s report are follows: 

(1) Since the great number high school pupils take only 
two years foreign language (about per cent. them), 
his for considerably increased amount read- 
ing must apply the two-year course. 

(2) This increased amount reading must necessarily refer 
(historical and cultural material certain special forms 
literature). Special books are constructed using the studies 
word, idiom and syntax frequencies made under the aegis 
the Study, but nevertheless the range and scope reading 
materially (involving recognitional knowledge 
approximately five six thousand words, shown the vo- 
frequency studies). 

(3) get time for this reading there must material 
reduction the various activities now thought essential, espe- 
cially oral work, acquisition active vocabulary, knowledge 
grammatical forms and usages (that is, the indispensable pre- 
liminary knowledge for understanding, speaking and writing the 
language its elements). 

The psychological basis for these drastic recommendations is, 
fine, the dictum that one learns doing: one learns read 
reading, just one learns (supposedly) swim swimming, 
chop wood chopping wood. The analogy used that 
learning read the vernacular and also that the Bengali chil- 
dren who were taught English system referred Bilin- 
gualism. 

the secondary school teachers who dwell not Olympus 
but the plains (and especially the trenches linguistic 
warfare), seems utterly inconsequential compare the lcarn- 
ing read foreign language with learning read the vernacu- 
lar; and just inconsequential compare conditions strongly 
motivated (as the case with the Bengali children) with those 
where real motivation for the learning the foreign language 
exists, America its isolation from Europe. 
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the vernacular: not important consideration, 
utterly ignored this diseussion, that our American pupils al- 
ready know English before they begin learn read it? 
you think that you can learn swim swimming, jump into 
the Hudson and drown! 

Furthermore, the with the Bengali children, there 
for our pupils the strongest possible motivation for learning read 
English, and the most numerous and strongest agencies making 
for retention new words and expressions. None these fac- 
tors obtains America the teaching (and learning) 
modern foreign language. are all familiar with immigrant 
children who come this country and, astonishingly short 
period time, learn understand, speak and read English. For 
years gave, twice year, the examination English for- 
eigners, the Central Opera House, New York City; and have 
been amazed the command English shown young men 
and women from every country the civilized world, who had 
been anywhere from six months year this country. Moti- 
vation and environment combined produce these extraordinary 
results. argue that can attain the same results with our 
American students foreign language high school fol- 
lowing reading method utterly inconsequential. 

Furthermore, such theory contradicts (a) all our personal 
experience learning foreign language, even for reading pur- 
poses, and (b) contradicts the history modern language 
teaching this country the past thirty years. was 1908 
that strong movement was inaugurated the State New 
York for long-needed reform modern language teaching. 
The essence this reform was (1) reduction the amount 
reading prescribed the State syllabus, (2) agitation for 
reduction the amount reading prescribed the College En- 
trance Board, and (3) oral and aural work, necessary pre- 
liminary for the acquisition feeling for the language (Sprach- 
gefiihl). There was almost unanimous sentiment among 
teachers, principals and superintendents that this reform was 
imperative. Evidence was produced hearings and 
letters sent the State Education Department, that program 
reading failed accomplish its aim while being pursued and 
utterly failed, ultimately, because all such knowledge was im- 
mediately forgotten. One language student wrote that had 
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felt necessary Germany (although his major work for 
advanced degree was Romance Languages and Literatures), 
because could never get the feel the little words and had 
look them the dietionary for every eontext: je, jedoch, noch, 
doch. Such reading never amounted anything more than de- 
ciphering, and disappeared, with discontinuance reading (and 
dietionary searching), had never been. Sunk without trace 
should the motto for such instruction. 

Even admitting that could drive coax our pupils read 
the quantity and quality foreign language material recom- 
mended Mr. Coleman, there reason expect that our 
pupils would learn and remember the words and expressions met 
this reading and which must retained the reading knowl- 
edge retained. Pupils who not (or will not) remem- 
ber the declension the definite article German (and who has not 
had, even fifth term, pupils who did not know this declension 
will certainly not learn and retain vocabulary approximately 
five thousand words. teachers who have fought and struggled 
teach pupils the absolute essentials the foreign language 
appealing ear, tongue, eye and hand, with endless drill exercises 
all kinds, know what expect pupils give this inten- 
sive work for the extensive reading recommended Mr. Coleman. 

The Chairman the Committee seems imply (in his article 
the GERMAN QUARTERLY) that the words ‘extensive’ and ‘in- 
tensive’ are mere catch words that really mean nothing that 
mislead practice. states that ‘one learns speak read- 
ing’ just much ‘one learns read speaking.’ the 
writer seems self-evident that fails observe the necessary 
condition the stage progress both these operations. 
one can already speak and understand French, for example, even 
elementary fashion, there can better exercise 
speaking than read enormously, especially along certain lines 
(newspapers, periodicals, novels, dramas modern life); but 
one can not, even elementary way, speak French, will 
never, never, learn speak reading; and even doubtful 
whether can learn, that way, even read it, any real 
sense the word. With such recommendation, matter how 
guarded pronouncements that the reading must ‘direct read- 

Robert Herndon Fife, ‘‘The Reading GERMAN QUARTERLY, 
Vol. II, No. 
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ing’ with little translation, the teachers and pupils will 


back where they were two decades ago: they will spend 
their time laboriously translating into English tiresome material 
which, often, not even understood after translation. The 
teacher who wishes avoid this pitfall will find himself hurled 
into another equally fatal the cleverness and laziness his 
pupils; they will through all the motions reading without 
really understanding anything. And possible that have 
utterly forgotten all that our experience has taught within 
the last twenty thirty years? Have not learned through 
many heartbreaking class-room experience that the amount 
drill obtainable through the eye alone wholly ineffective 
amount and character produce ‘sentence-synthesis’ opposed 
word-analysis? 

cathedra arm-chair pronouncements? Perhaps. But what 
about the so-called scientific experiments? ‘‘Who shall guard 
the guardians?’’ The experimenter may worthy all cre- 
dence; but are his experiments proof? Who has checked them? 
What ‘real’ M.D. would give his patients remedy proposed 
single experiment? And which one the modern language ex- 
periments (or, for that matter, can be, ever) under controlled 
laboratory conditions? said that takes hundred thousand 
cases produce accepted medical law. Shall one experiment 
allowed make ‘law method’ for foreign language teach- 
ers, especially when flatly contradicts their empirical knowl- 
edge? they not deserve the relatively low pedagogical and 
scientific status accorded them educational administration? 

ALBANY, 


INTRODUCTORY COURSE THE HISTORY GER- 
MAN CIVILIZATION 


ARTHUR BURKHARD 


years ago was common complaint that the teaching 
living languages was too much under the domination the 
teaching dead languages; nowadays progressives perceive that 
teachers Greek and Latin have made more some the 
opportunities presenting their subjeet-matter than have most 
the teachers French, German, Italian, Spanish. 

means infrequent, for example, find offered 
our colleges course Ancient Civilization,’’ but departments 
modern languages hardly dream introducing Civi- 
lization’’ into their program courses. limiting our edu- 
cational offering the language and literature modern 
European nation, exclude much the cultural accomplish- 
ment that makes the real importance the people whom 
are supposed study and thus give, consequence, curiously 
inadequate conception their country. 

are ready smile complacent superiority the im- 
pression England and America that must made the mind 
student, say Erlangen Grenoble, from translating Mil- 
ton’s Paradise Lost Longfellow’s Hiawatha into his native 
tongue. the same time, even our less provincial universi- 
ties, are content continue presenting France and Germany 
our students requiring translations into English Cor- 
neille’s Cid Schiller’s Wilhelm Tell. The fact that the ma- 
terial the Cid Spanish and not French and Wilhelm Tell 
Swiss rather than German matters little. not much im- 
provement substitute, let say, Moliére’s Tartuffe Lessing’s 
Minna von Barnhelm long are unwilling include more 
the cultural accomplishment country than her language 
and literature, which ordinarily restrict mean merely the 
representative standard works the classical period. 

some the more progressive universities the world over, 
improvements this situation are becoming manifest. Berlin, 
for example, students learn about the government, institutions, 
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economic conditions, customs and mode life England? and 
something industrial conditions modern commercial Amer- 
ica? instead restricting themselves researches 
scholarship English American literature. our own coun- 
try, Harvard, similar opportunities are offered for appraising, 
whole, the cultural accomplishment entire European 
nation. 

The Department English, for example, offers course 
Historical and Intellectual Background English Litera- 
which ‘‘designed trace historically the growth and 
development the more important aspects English eiviliza- 
tion, with special reference the literature, from the Anglo- 
Saxon period through the Victorian Age.’’ The Department 
Romance Languages and Literatures offers course called ‘‘The 
Social Background French Literature’’* which aims ‘‘to give 
the student general acquaintance with the various aspects 
French civilization, leading him correlate his work French 
literature with his studies other literatures and arts, history, 
philosophy, and economies, and thus view his field whole 
and relation other Finally, the Department Ger- 
Languages and Literatures has inaugurated course 
which calls itself ‘‘Introduction the History German 
Civilization,® which promises give ‘‘a survey the monu- 
ments German civilization from the beginnings the end 
the nineteenth century,’’ the plan which provides for 
tures German writers, philosophers, artists; reading repre- 
sentative works literature, history, philosophy, and studies 
the Museum.’’ 

with the organization this last-mentioned course that 
this article deals. The follow the chronological devel- 
opment German civilization from the Middle Ages Modern 
Times, taking four principal manifestations German 
ture; literature, art, philosophy, and musie against the back- 
ground history, manner which the following four para- 
graphs will attempt make clear. 

The leetures literature deal first with German Literatures 
the Middle Ages, represented the folk Epie, Hilde- 
brandslied, Waltharilied, Nibelungenlied; the eourt Epies 
Hartmann von Aue, Wolfram von Eschenbach, Gottfried von 
Straßburg; the lyrie poetry Walther von der Vogelweide; 
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concentrating attention the thirteenth century (Lectures 


and listed footnote 6). Traversing rapidly the mediocre 
fourteenth and fifteenth centuries which mark the transition from 
chivalrie bourgeois, from the Middle Ages Modern Times, 
the next lecture literature, features Humanism and the 
Reformation, the sixteenth century, the time Erasmus, Reuch- 
lin, Hutten; Martin Luther and Hans Sachs. Hurrying over the 
barren seventeenth century, with mere brief mention the drama 
Gryphius and the novel Grimmelshausen reflections 
the period the Thirty Years War, the lectures prepare for the 
and romantic movements the eighteenth and nineteenth 
centuries. Two introductory lectures, and 10, treat, turn, 
the rational and emotional forces out which these movements 
grew; the first taking German Literature and Mysticism and 
Pietism, culminating the Emotionalism Klopstock, the 
second treating German Literature the Age Enlightenment 
from the intellectual liberation the individual following Leib- 
niz the Rationalism Lessing, 10. The emotional revolt 
against rational tradition further pursued lectures Ger- 
man literature Romanticism and Classicism, which deal with 
the time Storm and Stress, 14, Goethe and Schiller, and 
16, the Romantic Movement, and 20. German Literature 
the Nineteenth Century further represented outstanding 
dramatists, and 24; novelists, 25, and lyric poets, 26, while 
men and movements dominating the first three decades the 
twentieth century form the subject for closing lecture litera- 
ture, 32. 

German Art the Middle Ages represented Romanesque 
and architecture and sculpture, revealed slides 
from the casts the Germanic Museum, with especial attention 
concentrated the early thirteenth century, 1200-1230, the 
period transition from Late Romanesque Gothic. The next 
period merit concentrated attention extends from the late 
fifteenth the early sixteenth century and marks the transition 
from Late Gothic Renaissance. Here the first lecture, fea- 
tures bourgeois plastic art revealed StoB wood, Kraft 
stone, Vischer bronze and represented the casts 
the Germanic Museum, while two further lectures, and treat 
Gothic and Renaissance elements German arts and 
painting the sixteenth century, represented Matthias 
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Grünewald, Albrecht Dürer, and Hans Holbein the Younger. 
The third important period for German art, the early eighteenth 
century, 1700-1730, furnishes material for lecture, 12, Ger- 
man Baroque Architecture and Sculpture, exemplified Andreas 
Schiilter, Balthasar Neumann and others, leaving final lecture, 
33, free for treatment German art the nineteenth century, 
the romanticism Schwind, Spitzweg, Böcklin; the realism 
Leibl and Menzel; the impressionism Liebermann; ending with 
few examples from the exponents Modern Expressionism. 

The lectures German philosophy trace its development from 
Leibniz, the founder the German philosophy Enlightenment 
the eighteenth century, the philosopher German Rationalism, 
10, Kant, the founder the German philosophy idealism, the 
philosopher German classicism, 17. After the ethical idealism 
Kant, the lectures treat turn the subjective idealism Fichte, 
the idealism Schelling, the religious idealism Schleier- 
macher, the three philosophers German Romanticism during 
the first generation the nineteenth century, 19. Continuing, 
they proceed from the logical idealism Hegel the pessimism 
Schopenhauer, 28, whose denial life followed the affir- 
mation life Nietzsche, 30, whose modern individuaiism turns 
into the spiritual idealism the most recent German philosopher 
whom the ecurse considers, Eucken. 

German music merits attention comparatively late but then 
demands most detailed treatment. first lecture, 13, treats 
German music the first half the eighteenth century, featur- 
ing Bach, mystical lonely personality, and Händel, the human 
hero the bustle Life, both composers the Baroque age. 
second lecture, 18, treating German music the second half 
the eighteenth century, passes rapidly over Gluck’s reforms 
the opera deal detail with Austrian composers the Rococo 
era, the serene instrumental compositions the stylistically 
versatile Haydn and the sparkling melodies the varied operas 
charming Mozart, with his Figaro from the French, Don 
Giovanni from the Italian, and the Zauberflöte from the German. 
third lecture, 21, devotes entire hour the symphonies, 
sonatas, and other instrumental compositions Ludwig van 
Beethoven, figure international proportions, whose 
forms bridge from the classicism the eighteenth the 
romanticism the nineteenth century. German music the 
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nineteenth century furnishes material for fourth leeture, 27, 
which treats the romantie German operas Weber; the romantie 
German song, das deutsche Lied, Schubert; the later romantic 
musie Schumann and Brahms. final leeture, 29, devoted 
the music dramas Richard Wagner, with their romantic re- 
vival the Middle Ages, allows time for very brief mention 
more modern German composers, ending with Richard StrauB. 

The same principle distribution followed for the lectures, 
which directs attention all four fields: literature, art, philos- 
ophy, and music, holds also for the reading assignments and for 
the three one-hour examinations, 11, 22, 36, which come regular 
intervals, approximately the end each month, and for the 
one three-hour final examination, which comes after the reading 
period the end the course. 

The reading assigned for the brief written reports required 
during each the fifteen weeks the half year has been selected 
from representative works German literature and philosophy 
the additional reading assigned for the reading period recom- 
mends work German history, formal presentation 
which special lectures were devoted until the time Bis- 
marck, 31, and requires also one work more each the 
four fields German culture with which the lectures dealt.® 

All the examinations test the student’s information, gained 
from the reading and the lectures, all four fields. them 
range choice allows each student select subjects the fields 
his individual interest, the two specimen hour-examinations 
for the first and last month and the two specimen final examina- 
tions, old and new style, herewith reprinted, 

Meanwhile the student has experienced the fact that the main 
purpose the course discover the distinctive traits Ger- 
man art and culture and define what meant the German 
Sense Form. This purpose presented the first lecture, 
which discusses the aims and methods the course, summed 
the last two lectures, after the intervening lectures and the 
reading assignments have laid foundation for such findings 
furnishing the necessary facts. 

Unlike other national cultures, which can usually summed 
single typical German culture not 
readily reduced single fitting formula because culture 
contrasts and contradictions. The lectures and reading this 
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course represent the German as: geographically, Northern; his- 
torieally, Modern; temperamentally, Individualistie; and, above 
all, due these three reasons, dualistic. They reveal the repre- 
sentative German like the German hero, Faust, with ‘‘two souls 
war within his breast that struggle there for undivided 
This war which rages the German’s breast whether 
should remain what geographical location, historical treat- 
ment, and temperamental nature was destined be; namely, 
Northern, Modern, Individualistic, whether should try 
become well Southern, Ancient, Social; whether should fol- 
low his northern inheritance and individualistic nature, and re- 
main Gothic, Baroque, Romantic, Dionysian, strive become 
Greek, Renaissance, Classic, Apollonian; word, whether 
should content with novel, emotional expression, try rep- 
resent traditional, rational Form; whether, true his German 
nature, should prefer remain naturalistic, expressionistic, 
emulate foreign formal idea according which art and litera- 
ture become and representative. 

The lectures, means illustrations taken primarily from 
German and Italian art and from German and French literature, 
make the attempt define this dualism various periods 
German from the Middle Ages Modern Times. For 
the Middle Ages excellent opportunity offered subjects such 
French and German chivalry, Gothic Sculpture and 
Architecture France and Germany, Convention and Individ- 
uality the Poetry Walther von der Vogelweide. For the 
Renaissance and Reformation, suitable illustrations are 
found appraising Northern and Southern Traits the Art 
Albrecht Diirer, Gothic and Renaissance Art Germany the 
sixteenth century, Griinewald and Holbein. For Modern Times, 
illustrations appear various fields; such as, German and Greek 
Influences the Work Wolfgang von Goethe; Romantic and 
Classic the Compositions Ludwig van Beethoven, Form and 
Expression German Poetry the Nineteenth century, 
Rational and Emotional Elements German Contemporary Lit- 
erature. 

all these discussions, the German represented torn 
internal conflict whether should follow his inheritance, Ger- 
man, Northern, Emotional, which instinctively impels him 
Romantic, Gothic, Baroque, whether should listen his 
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reason, which points Southern, Rational, Greek, Ren- 
aissance ideals elarity and formal beauty. The real masters 
among the Germans are revealed achieving compromise 
this struggle between form and expression. Goethe, who Götz, 
Werther, the Urfaust, was German, emotional, romantic artist 
the period Storm and Stress, returns from Italy try 
become Greek, formal, classic writer ‘‘noble simplicity and 
quiet grandeur.’’ Dürer, who his youth produced such emo- 
tional Gothic works the woodcuts the Apocalypse, returns 
from sunny Southern Venice the Northern gabled roofs his 
native Niirnberg spend years struggling against his Northern 
inheritance and individualistic nature vain effort solve the 
secret Southern formal proportions and beautiful line. Bee- 
thoven learns spurn the serene unruffled harmonies classic 
the Rococo era and ventures pour his own personal 
emotion into his which becomes more romantic content, 
preferring individual variation traditional pattern, passionate 
expression formal symmetry, emotional meaning beautiful 
melodic line. 

Less sturdy Germans, sure, break under the strain 
this dualistic endeavor unite North and South; Hölderlin, 
torn between Greece and Germany; Kleist, trying unite the 
drama Sophocles and Shakspere; Nietzsche, attempting 
prove connection between Aeschylus and Richard Wagner and 
explain ‘‘the birth tragedy out the spirit 
Others end, not quite tragically but still with synthesis unac- 
complished, mastery incomplete; Grillparzer, Böcklin, Conrad 
Ferdinand Meyer. The same problem confronts the life 
the most distinguished living writer German prose, Thomas 
Mann, rages the breast his heroes, and even debated 
his works, which always ready assert are characteristically 
German, perhaps this very For unlike French 
civilization (which satisfied remain Rational, Formal, Greek, 
Renaissance, Classic) German Kultur continual conflict be- 
tween Emotional elements and Rational, and 
Baroque and Renaissance, Gothic and Greek, word, between 
Expression and Form. this conflict found one the 
most distinctive traits German Art and Culture; from this 
struggle arises ‘‘The German Sense Form.’’ 
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1E.g., ef. Dibelius, Wilhelm, England volumes), 5th edition. 1929. 
Deutsche Verlags Anstalt. 

ef. Schönemann, Friedrich, various publications America. 

English 78. Mr. Whitney with lectures Messrs. Haskins, Merriman, 
Greenough, Davison, Murdock, Opdycke. 

10. Mr. Mercier. 

5German 24. Messrs. Burkhard and Stevens. 

The lectures which are given three times week during the three months 
from the beginning the half year the beginning the reading period, 
with which every Harvard half-year now normally ends, have been arranged 
cover the thirty-six meetings the course follows: 


Introduction. Aims, Methods, Assignments. 
The German Folk-Epic. Waltharilied, Nibelungenlied. 
The German Court Epic. Hartmann von Aue, Wolfram von Eschenbach, 
Gottfried von Straßburg. 
German Art the Middle Ages. Architecture and Sculpture. Roman- 
esque and 
From the Middle Ages Modern Times. From Chivalrie Bourgeois. 
Humanism and the Reformation. Luther, Hutten, Reuchlin, Sachs. 
The Seventeenth Century. The Thirty Years War. Gryphius, Grim- 
melshausen. 
German Plastic Art the Fifteenth and Sixteenth Centuries. Stoß, 
Kraft, Vischer, Riemenschneider. 
Albrecht Dürer. 
Painting the Sixteenth Century. Gothic and Renaissance. 
Griinewald and Holbein the Younger. 
The Emotional Liberation the Individual. Mysticism, Pietism, Eng- 
lish Influence. Klopstock. 
10. The Intellectual Liberation the Individual. Leibniz; 
French Influence, Lessing. 
11. Examination. Middle Ages and Reformation the End the Thirty 
Years War. 
12. German Architecture and Sculpture the Early Eighteenth Century. 
Baroque. 
13. German Music the first half the Eighteenth Century. Bach and 
Händel. 
14. Primitivism, Storm and Stress. Hamann, Herder; Goethe, Schiller. 
15. The Classic Interlude. Wolfgang von Goethe. Naive, realistic, meta- 
phorical, aesthetic. 
16. The Classic Interlude. Friedrich Schiller. Sentimental, idealistic, rhe- 
torical, ethical. 
17. Immanuel Kant. 
18. German Music the second half the Eighteenth Century. 
and Mozart. 
19. Romantic Theory and Philosophy—Schlegels, Fichte, Schelling. 
20. German Romantic Practice and Poetry—Tieck, Wackenroder, Novalis. 
Translations and Scholarship. Grimms, Eichendorff, Hoffmann. 
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21. Ludwig van Beethoven. 

22. Examination. The Eighteenth Century. 1648-1800. 

23. German Drama the Nineteenth Century. Franz Grillparzer. 

24. German Drama the Nineteenth Century. Kleist and Hebbel. 

25. German Prose Fiction the Nineteenth Century. Novel and Novelle. 
Keller, Meyer, Ludwig, Storm. 

26. German Lyric Poetry the Nineteenth Century. Form and Expression. 
Hölderlin, Platen, Meyer, George; Heine, Uhland, Lenau, Mörike. 

German Music the Nineteenth Century; Schubert, Weber; Schumann, 
Brahms. 

28. German Philosophy the Nineteenth Century. The Pessimism 
Schopenhauer. 

29. German Music the Century. The Music Drama Wagner. 

30. German Philosophy the Nineteenth Century. The Super-man 
Nietzsche. 

German History the Nineteenth Century. Bismarck and the Unifica- 
tion Germany. 

52. Contemporary German Literature. Modern Storm and Stress. Natural- 
ism, Impressionism; Neo-Romanticism, Expressionism. Hauptmann, 
Mann, Werfel. 

33. German Art the Nineteenth Century. Schwind, Spitzweg, Böcklin; 
Leibl, Menzel, Liebermann. 

34. Summary. Distinctive Traits German Art and Culture. 

35. Conclusion. The German Sense Form. 

36. Examination. The Nineteenth Century, 1800-1930. 


will observed that almost exactly half the meetings the course 
are concerned with German literature and philosophy and that the remaining 
hours, with the exception those set aside for introduction and conclu- 
sion for examinations, are divided between German music and fine arts. 

All the lectures are delivered two men, one whom takes the older 
literature and philosophy, the other, the more modern; one does all the 
the other all the art, each lecturing the subjects his special interests. 
The lectures art, delivered Mr. Burkhard, have been illustrated 
slides kindly furnished the Fogg Museum and the Harvard Architectural 
School and from the casts the Museum. The lectures music, 
delivered Mr. Stevens, have been illustrated with musical exposi- 
tions made possible his generosity. 

(a) Lay Hildebrand. 

Lay the Nibelungen. Omit Cantos (except lines 1-60), 

11, 12, 18, 21, 22. 
(b) Ekkehard, Lay Waltharius. 
(a) Wolfram von Eschenbach, Parzival. Cantos 3-6, 14-6. 

Walter von der Vogelweide, Poems. 

(b) Gottfried von Straßburg, Tristan. 
(a) Martin Luther, Concerning Christian Liberty. 

Epistolae Obscurorum Virorum. 

(b) Hans Sachs, Merry Talcs and Three Shrovetide Plays, Dede- 
kind, Grobianus. 


w 
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(a) Grimmelshausen, The Adventurous Simplicissimus. least 
Books II, 
Angelus Silesius, Palmer. Saints and Martyrr, 
(a) Lessing, Laokoon, Chapters I-XVI. 
Lessing, The Seventeenth Literary Letter. 
(b) Lessing, Minna von Barnhelm. 
(a) Goethe, The Sorrows Young Werther. 
Goethe, Poems. 
(b) Goethe, Götz von Berlichingen. 


(a) Schiller, The Robbers. 
Schiller, Poems. 
(b) Schiller, Maid Orleans. 
Schiller, Wilhelm Tell. 
(a) Goethe, Faust, Part 
(b) Goethe, Faust, Part II, Act IIL 
Goethe, Elective Affinities. 
(a) Goethe, Iphigenia. 


Goethe’s Hermann and Dorothea. 
(b) Heine, Journey to the Harz, and Boyhood Days. 
10. (a) Kleist, Prince Friedrich Homburg. 
(b) Eichendorff, The Ne’er-do-well. 
11. (a) Grillparzer, The Jewess Toledo. 
(b) Grillparzer, Medea. 
12. (a) Hebbel, Agnes Bernauer. 
(b) Wagner, The Master-singers. 
13. Keller, Village Romeo. 
(b) Keller, The Company the Seven Uprights. 
14. (a) Ludwig, Between Heaven and Earth. 
(b) Meyer, Plautus the Convent, The Monk’s Marriage. 
15. (a) Schopenhauer, Essays. 
Nietzsche, Thus Spake Zarathustra. 
(b) Thomas Mann, Tonio Kroeger. 
The sections marked (a) are required, the sections marked (b) are optional. 
History—Schevill, F., The Making Modern Germany. 
2. Literature—Robertson, J. G., The Literature of Germany or 
Priest, M., Brief History German Literature. 
Philosophy—Royce, J., The Spirit Modern Philosophy, Chapters 
Art—Francke, K., Handbook the Germanic Museum Harvard. 
P., The Story Music. 
Students are encouraged select one writer, one composer, one artist, 
and one philosopher for special study: e.g., Goethe, Beethoven, Diirer, Kant, 
and also, course, more reading the one field their individual 


w 


interest. 
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Hour Examination. First Month. 


Treat TWO the following four topics 


comparison the heroic epic and the court-epic. 
The character Hagen. 

The ethical point view Gottfried’s Tristan. 

Walther von der Vogelweide modern man. 


Treat ONE the following three topics 


Poenitentia: mentonoia. 
The indebtedness the Reformation Humanism. 


Hans Sachs. 


III 
Treat TWO the following three 
chronological list the Romanesque and Gothic exhibits the Ger- 
manic Museum, with brief comments less than three. 
Gothic and Renaissance elements German sixteenth-century painting. 


Brief comments any four the following: 


(a) Knight, Death and Devil. 
(b) Tomb Maximilian. 

(c) St. Jerome his Cell. 
(d) Dance Death. 

(e) Altar Isenheim. 

(f) Tomb St. Sebald. 


Hour Last Month. 


Write for fifteen minutes each two the following six subjects, 
choosing one from each group. 


comparison Kleist and Grillparzer dramatists. 
comparison Heine and Uhland poets. 
comparison Keller and Meyer short-story writers. 


comparison Schubert and Schumann composers. 
Schopenhauer and Nietzsche philosophers. 


Or 


comparison 
comparison Schwind and Menzel painters. 


Write briefly many the following topics time permits: 


Hegel. 
Lenau. 


Brahms. 
Hauptmann. 
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Liebermann. 
Mörike. 
Novalis. 
Wackenroder. 


Go 


Agnes Bernauer. 
10. Also sprach Zarathustra. 


Final Examination—Old Style. 


12. 
13. 
14, 
15. 
16. 


Buddenbrooks. 

Der griine Heinrich. 

Die Meistersinger von Niirnberg. 
Soll und Haben. 

Parerga und Paralipomena. 
Zwischen Himmel und Erde. 


Allow not more than fifteen minutes for each the following groups 


Either (a) The German folk-epie revelation the German character. 
(b) The German court-epic expression contemporary ideals. 


Either (a) German architecture and the Middle Ages. 


( 


r (b) Albrecht Diirer. 


III 


Either (a) Martin Luther man and reformer. 
(b) The Reformation reflected German literature, 


Either (a) ‘‘The king the first servant the state’’—‘‘The people are 
not there for the sake the rulers but the rulers for the sake 
the people.’’—Frederick the Great. 

(b) ist anstößiger, als wovon wir uns keine Ursache geben 


Ephraim Lessing. 


Either (a) The Bach and Händel. 
(b) Baroque Architecture and sculpture Germany and Austria. 


Either (a) The works Goethe before 


(b) The works Goethe after 


VII 


1775. 


Either (a) The philosophy Immanuel Kant. 
(b) The music Haydn and Mozart. 


(a) The and poets the First Romantie School. 
(b) German philosophy from Fichte 


Either (a) The dramas Franz Grillparzer Friederich Hebbel. 
(b) The musie-drama Richard Wagner. 
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Either (a) The philosophy Friedrich Nietzsche. 
(b) German painting the nineteenth century. 
Either (a) German literature since 1890. 
(b) Distinctive Traits German art and culture. 


XII 
Identify any fifteen the following: 


(1) Walther von der Vogelweide. (11) Wallenstein. 

(2) Emperor Frederick II. (12) Sinfonia Eroica. 

(3) Tod und Teufel. (13) Franz Schubert. 

(4) Der Isenheimer Altar. (14) Des Knaben Wunderhorn. 
(5) Das Narrenschiff. (15) Die Harzreise. 

(6) Hans Sachs. (16) Nikolaus Lenau. 

(7) The Great Elector. (17) The Ems Dispatch. 

(8) Jakob Böhme. (18) Die Weber. 

(9) The Peace Westphalia. (19) Buddenbrooks. 

(10) Sturm und Drang. (20) Stefan George. 


Final Examination—New Style 
(One hour) 
Write THREE the following five topics 


may say one thing about all early German poetry: the 
poetry spiritual struggle, the struggle for truth.’’ 

have all periods German literature examples careful 
studies the development individual characters; not few them 
apparently complete changes spiritual nature, Kriemhild, 
Odoardo Galotti, Faust, Michael Kohlhaas.’’ 

the Thirty Years’ War Germany set work collect and 
train her forces mind and soul. The results were first evident philos- 
ophy and music; they appeared later literature and only after stimu- 
lating contact with English letters.’’ 

classic poetry makes for wisdom and freedom. Such classic 
writer Goethe all his days.’’ 

German drama the 19th century takes every step the 
path from that type art which Proudhon defines repre- 
sentation nature and ourselves’ the type Arno Holz: ‘Art 
tends reproduce nature accurately its particular media represen- 


tation permits.’ 
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(One hour) 
Write THREE the following six topics, taking one from each group 

not surprising that nation that produced such poets 
Goethe, Uhland, Heine, and Mörike should have excelled also song- 
writing.’’ 

shall never write symphony. You have idea how fellow 
feels when hears such giant Beethoven forever marching his heels.’’ 
Johannes Brahms. 

good deal German art the inevitable conflict between form 


and expression settled compromise.’’ 
Grünewald the most German Hans Holbein the 


Younger the least German 16th Century painters.’’ 


freed thought from the impasse into which had been driven 


Cartesian and Baconian philosophers.’’ 
good and evil there has been only illusion and not 


knowledge. 
With whom lieth the greatest danger the whole human future? 


not with the good and the just? 
Break up, break up, pray you, the good and the just... 
This new table, brethren put over you: Become 


Thus spoke Zarathustra.’’ 
III 
(One hour) 


Identify the following names, taking fifteen from each group 


14. Annette von Droste-Hülshoff. 
Ekkehard. 15. Karl Spitzweg. 
Peter Vischer. 16. Max Liebermann. 
Ulrich von Hutten. 17. The Iron Chancellor. 
Jakob Böhme. 18. Richard Strauß. 
Andreas Gryphius. 19. Thomas Mann. 
The Great Elector. 20. Franz Werfel. 
Andreas Schlüter. 
Balthasar Neumann. 
Josef Haydn. 21. Minnesang. 
10. Johann Gottfried Herder. 22. Iwein. 
11. Johann Gottlieb Fichte. 23. Hanseatic League. 
12. Friedrich Hölderlin. 24. Diet Worms. 
13. Friedrich Wilhelm Schelling. 25. Ritter, Tod und Teufel. 


x 
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26. Das Heidelberger Schloß. Der grüne Heinrich. 

27. The Seven Years’ War. 35. Leitmotiv. 

28. Orfeo Euridice. 36. Eisenwalzwerk. 

29. Don Giovanni. 37. Die Toteninsel. 

30. Kabale und Liebe. 38. Menschliches Allzumenschliches. 
31. Critique of Judgment. 39. Plautus im Nonnenkloster. 

32. Missa Solemnis. 40. Vor Sonnenaufgang. 


33. Das Buch der Lieder. 


Thus Hebrew, religion; Greek, cult beauty intellectual, emotional 
and artistic life; Roman, law and state; Italian, art; French, reason and 
social gifts; English, colonization and personal liberty. 

for example, articles Thomas Mann, PMLA, XLIII, 
(June, 1928), pp. 561 ff., and Ibid., XLIV, (March, 1929), pp. 310 ff. 

this title expect establish the terminology these final 
paragraphs and define more detail this dualism the distinctive trait 
German Art and Culture. 


HARVARD UNIVERSITY. 
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THE TEACHING GERMAN 


JOHN WHYTE 


THE ever increasing insistence the necessity teaching mod- 
ern languages living languages has resulted the virtually un- 
contested supremacy the method’’ over the ‘‘gram- 
matical Whether the so-called direct method applied 
consistently with occasional compromises, its aim has always 
surely been ensure greater ‘‘practical’’ use the foreign 
language. accomplish this aim, the teachers this method 
have emphasized particularly oral and aural work. one impor- 
tant phase this oral and aural work, pronunciation assumes 
naturally major role. talk this morning propose 
analyze certain aspects and results this phase direct method 
teaching (as have observed them teachers and students 
German) and also describe you own application the 
direct method the teaching German pronunciation. 

shell intentionally use the first person this talk, for want 
you interpret what have say, record own experi- 
ences and own personal observations and And 
hope, what say evokes criticism and discussion, that this erit- 
icism and discussion will expressed the first person the per- 
sonal observations and experiences the For don’t be- 
lieve that shall get near the solution our pedagogical problems 
merely continued reiterations certain so-called principles 
foreign language teaching as, e.g., our case, ‘‘we must teach the 
direct method,’’ must teach more conversation’’ ‘‘we 
must teach What most want know 
how teachers apply generally accepted principles, how they teach, 
other words. 

talk delivered Columbia University meeting The Metro- 
politan Chapter the G., October 26, 1929. 

After hearing reading such demands made many who frequently 
merely lip service these doctrines, turn with relief and pleasure the 
articles the direct method that appear under various titles over the name 
Professor Stroebe, for these articles show how effective exponent our 
slogans and principles puts them into practice. 
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THE PRESENT ATTITUDE OUR GUILD TOWARD THE TEACHING 
GERMAN PRONUNCIATION 


Before giving conclusions the results our teaching 
pronuneiation, let review briefly the eurrent attitude our 
guild toward the teaching German pronunciation: (1) ap- 
pointing teachers instructors German, pay great deal 
attention the pronunciation the candidates. hesitate 
appoint candidates non-German descent (however excellent their 
other qualifications may be) whose pronunciation German too 
un-German; similarly hesitate appoint Germans (ethnic) 
whose pronunciations are too locally Swabian, Swiss Austrian. 
hesitate, largely the expressed belief that imposing 
our students teachers with ‘‘poor accent,’’ the pronunciation 
these students may contaminated. 

(2) Most spend many long hours making the students 
repeat the individual sounds and words the front every gram- 
mar, and giving them elementary comparison between German 
sounds and English sounds. 

(3) Some used (and some still do) demand that our 
students learn the phonetic symbols and German sounds 
into them. 

(4) Many insist that the Biihnenaussprache must 
taught. 

THE RESULTS OuR TEACHING 


One would think that with all this emphasis pronunciation, 
our students would acquiring fairly close approximation 
German pronunciation. But are they? own conclusion 
that they most certainly are not, and that nowhere our teaching 
German there such failure realize our aims. Nowhere 
does all our effort teach serm such waste time. 

this conclusion seems too sweeping you, let ask you 
check your experiences against mine, before taking issue with 
me. For the last five years have been teaching New York 
City College. During that time have taught hundreds students, 
who have come from New York City high schools and from 
the German classes City College. Middle Westerner, 
feel objective when say that believe that these students are 
well taught, average, anywhere the country. Many 
their teachers have their Ph.D. degrees; all them have done 
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some advanced work research and pedagogy. Their own pro- 
nunciation German for the most part excellent. Many 
them are German birth (they are Prussians, Rheinlanders, Bad- 
eners, Austrians) and have retained the pronuneiation their 
native town all its purity (or impurity) and with all its local 
flavor. Others, sure, have Americanized their pronunciation 
after the German-American manner—with the German accent pre- 
dominating. Still others German-American descent have 
searcely trace German accent left. The teachers non-Ger- 
man descent reveal various degrees pronunciation from pro- 
nounced American accent close approximation German. 

Moreover, most these teachers have had courses 
and some them know well-trained phoneticians. All 
them, sure, stress pronunciation their courses Elementary 
German. 

And what the pronunciation the students that come 
from these teachers. Rarely, ever have been able say about 
student: has good pronunciation; must have been under 
Dr. and who speaks German flawlessly and who teaches 
symbols. Rarely, ever have been able say: and 
has poor pronunciation; ergo must have come from 
Mr. Dr. whose pronunciation notoriously poor and who 
pays attention phonetics. 

No—the students who come all speak (if you press me, 
I’ll admit few exceptions years) approximately the same way. 
Their individual sounds are reasonably correct; that say, 
they don’t pronounce the sound (ik), and 
they can all pronounce the umlauted letters correctly (when they 
think it) but not one them has pronunciation that sounds 
German. Not one them speaks like Berliner, Badener, 
Rheinlander, Hanoveraner, like actor the German stage 
(Bühnenaussprache). 

other words, has made difference the student whether 
was taught German with German accent 
American non-German descent with notoriously un-German 
accent. Nor has made any difference the student, whether 
learned phonetics (May add, you are prone con- 

3It stands reason, course, that eliminate from consideration all 
students who have had intensive training courses phonetics, and the 
students who super-intensive drill for plays temporarily acquire 
more German pronunciation. 
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demn New York teaching that experiences three other insti- 
tutions and localities were identical.) 

other teachers German have had experiences similar 
mine, they are surely forced the same conclusion that have 
reached, namely, that all our efforts give our students good 
pronunciation German have been singularly unproductive 
results. They may hesitate the whole way with and 
conclude that German pronunciation generally taught 
immaterial whether, other things being equal, appoint teachers 
with good pronunciation not. (If subscribe the fiction, 
for fiction seems me, that teachers with good pronunciation 
are giving their students better pronunciation than teachers with 
poor pronunciation, then shall continue evaluate good pro- 
nunciation teachers have done before. Since most 
the guild and all outside subscribe this fiction, depart- 
ment with teachers who have good pronunciation, enjoys good 
reputation the guild and excellent one with other colleagues 
and particularly with the college administrators, who are impressed 
the compliments which peripatetic Germans pay the excellent 
pronunciation the German teaching staff. 

The second conclusion, namely, that most our emphasis 
the teaching individual sounds and words, including the hours 
spent phonetic transcription, has been largely waste time 
seems equally follow, your experience with students 
who have had such training similar mine. May say this 
point that have indulged all these practices, 
transcription, and that results were better than those 
colleagues. 


How ATTEMPT TEACH GERMAN PRONUNCIATION 


These conclusions have led experimentation and finally 
the adoption ‘‘method’’ procedure which, with stu- 
dents, has been more successful than the pedagogically approved 
methods have been using hitherto. want submit this method 
you this morning. not startlingly new discovery. 
based, believe, principles pedagogy, and psy- 
chology which you are all ready accept. there anything 
new what have say,—it only new different new 
combination ideas, different emphasis and perspective. shall 
present it, however, not set pedagogical principles dogmas, 


— 
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but rather record how teach pronuneiation ele- 
mentary classes. 

teaching these classes through the German alphabet 
very quickly, spending more than two recitations and 
the practice words. these two recitations spend little more 
time the umlauted letters, the and the than 
easier sounds; but not into long descriptions 
these sounds, contenting myself for the time being with the rough 
approximations which the students soon the third and 
fourth recitations proceed general analysis the difference 
between English and Germand sounds, between English and Ger- 
man enunciation and intonation. procedure here follows: 
have the students read the sentences the first few lessons 
the book, which they with reasonable degree facility and 
correctness. Then deliberately startle them stating that they 
are really not reading German all; that the general effect their 
reading wholly English; that someone were just outside the 
door (unable distinguish individual words) would insist that 
English speaking class was reciting; that the only reason their 
reading sounds rather seems German them, because they 
are reading different combinations vowels and consonants (in 
words) from those have English. order press home 
this point, turn the author’s preface English and proceed 
read German would read it. tell the students that 
going imitate German who can pronounce every English 
vowel and consonant correctly, even his ‘‘th’s’’ (correctly from 
the standpoint the dictionary) but whose reading sounds wholly 
German. tell the students that this German, listened 
distance which individual sounds could not distinguished, 
would accused reading German and not English. 
the point ask them read first the English introduction 
and immediately afterward the German sentences. Then read 
first the German sentences German would read them and im- 
mediately carry over into English the German manner speech 
careful always not mispronounce the English vowels and 
least not from the standpoint the dictionary. 

After have done this several times, question the students 
the difference between their reading German and the reading 
the German have imitated, and the difference between their 
reading English and that the German. And with virtually 
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hinting about suggesting part, get from them the 
essential differences between English and German artieulation and 
intonation. sure some unthinking student likely repeat 
the myth that German sounds are more gutteral, i.e., are spoken 
farther back the mouth but soon outvoted those students 
who have listened without prejudices and preconceptions. And 
these are the answers which come back from the students, though, 
course, they are not all phrased the vernacular 
(which shall use, least partially). But get all these 
answers: 

The basis articulation much farther the front the 
mouth German than English. 

German vowels and diphthongs are shorter than correspond- 
ing English vowels and diphthongs. 

German consonants are spoken with great deal more breath, 
are cut off more abruptly (for the most part), and are more ex- 
plosively propelled expelled. 

Initial vowels German are more explosively expelled. 

There more effort German speech than English 
speech, ‘‘mehr Kraftaufwand,’’ more energy. 

Accented syllables and words German carry greater and 
more frequent stresses than accented syllables and words Eng- 
lish. 

The greater dynamic stress and results both gen- 
eral raising the average pitch the voice and greater in- 
tervals tone between accented words and other accented words, 
and between accented words and unaccented words. 

The German normally speaks with more emotion than the 
American, giving even words and sentences uncharged with 
emotional content, modicum emotional intensity, and giving 
words and sentences high degree emotional content, 
correspondingly greater stress than the American does. 

The general impression German speech American ears 
certain explosiveness sound, that results from the energetic 
enunciation vowels and consonants and the emotional character 
which the German gives his speech. 

(These points are, realize, not mutually exclusive; nor 
they exhaust all the differences.) 
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ILLUSTRATING THE DIFFERENCE BETWEEN ENGLISH AND GERMAN 
SENTENCES RATHER THAN WORDS 


With these differences established, proceed illustrate fur- 
ther, continuing use before whole sentences rather than words. 
reason for using sentences rather than words, seems 
based sound pedagogical and psychological principles. 
obviously impossible illustrate all the differences have pointed 
out with detached words, which are, themselves, for the most 
part incapable expressing emotions even complete ideas. 
Moreover, has always been experience that can get students 
enunciate individual words correctly the mere process 
imitation the part the student, whereas they ‘‘fall 
the enunciation sentences. For example, can get students 
pronounce ‘‘das’’ correctly asking them repeat 
‘‘das’’; correctly asking them repeat ‘‘ist,’’ 
correctly asking them repeat ‘‘ein- 
zig,’’ when these students put these three words 
together into sentence, ‘‘Das ist einzig,’’ the result usually 
something very different from the sentence spoken Ger- 
man. 

illustrating these differences, continue use English 
spoken Germans and Americans, and German spoken 
Americans and Germans. choose, course, sentences that give 
opportunity bring out the frontal character German 
vowels and certain difficult consonants. Thus, e.g., contrast the 
peremptory command, ‘‘Komm mal her, with here, 
The students discover with amused interest the frontal 
character the ‘‘i’’ and sounds compared with 
the back character the ‘‘i’’ and sounds the con- 
trast the clear cut the German name with the thick 
the English name, which, spoken many Americans, sounds al- 
most like the ‘‘oo’’ sound Woolie. further illustration, use 
the sentences, ‘‘Don’t silly! may ass, but I’m not silly 
ass’’ spoken German with short vowels and diphthongs 
and emphatic consonants, and contrast with the thick and 
the diphthongized American vowels. Then have the students 
imitate this German pronunciation English, which they with 
gusto and surprisingly well. end this drill (which use for the 
particularly, but which course exemplifies other differences 
between English and German sounds) using the German word 
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and the English words, which, 
though written identically, are pronounced very differently. 
hell night,’’ which ‘‘hell’’ sounds like and 
Mond scheint hell.’’ 


ENGLISH AND GERMAN VOWELS AND DIPHTHONGS 


illustrate the difference between the very diphthongal Eng- 
lish vowels and diphthongs and the relatively pure German vowels 
and diphthongs, choose such sentences spoken German as: 
down town to-day’’—in which the vowels and diphthongs 
and consonants are cut off abruptly. Then pronounce the same 
sentence with the leisurely diphthongization ‘‘down,’’ 
and spoken most Americans. And finally, 
use the German ‘‘Das ist mein,’’ and compare with ‘‘That’s 
mine,’’ which the English diphthong trails off into ‘‘ee’ 
sound. The students are able imitate imitations with con- 
siderable accuracy and with palpable enjoyment, without going 
into long descriptions the differences the production 
these different sounds. do, however, always give them one 
vital general difference sound production startling them into 
realization how some them (or their acquaintances) speak 
English. tell them that they could all make their living the 
stage ventriloquists performers with Punch and Judy 
puppets, since they don’t open their mouths move their lips 
any more than ventriloquists do. proceed illustrate im- 


itating their own pronunciation, exaggerating slightly 
such sentence ‘‘Skinny’s got hair cut. Who’s going get 
his hair cut now?’’ (By keeping away from labials any tyro can 
these illustrations with mouth almost closed and without any 
movement the lips.) Then ask them observe the movement 
say ‘‘I down town to-day’’ German would say it. 


IMPERSONATING GERMANS AND ACQUIRING GERMAN PERSONALITIES 


all these illustrations draw the mimetic ability the 
students, ability which latent almost all them. try 
make them impersonate characters humorous German-Amer- 
ican stories, vaudeville monologues. And conclusion 
this attempt impersonation, conclude discussion German 
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pronuneiation stressing what seems the most important 
point the acquisition German pronunciation, namely, the 
necessity the students’ projecting themselves into German per- 
sonalities. emphasize the necessity their acting part, their 
affecting wholly new manner speech, their getting completely 
out themselves, their becoming different personalities, their 
becoming Germans. summarize again the difference between 
American English and German, telling them that since German 
speaks with more emphasis and stress than American, they 
can only speak German Germans raising the emotional 
intensity their speech speaking more effortfully, more 
acting more excitedly, and less carelessly, less 
slovenly and indifferently than they are accustomed American 
English. this point continually. ask them check these 
differences that have pointed out, observing the manner 
which German tradesmen New York speak English, the man- 
ner which German-Americans speak over the radio,—or Germans 
recite the order bring home them the 
essential differences between English and German articulation, 
and between the English and the German expression ideas and 
emotions. tell them that want them different Germans 
the class, speaking German different German ways, and 
not Americans speaking German words different American 
ways. not ask them speak German exactly do, when 
imitate German counterpart. They haven’t bass voice 
manner mannerisms, the bass-baritone voice the manner, 
the mannerisms German personality. ask them 
project themselves into their German equivalents, which means 
changing their rather slovenly enunciation precise, incisive 
enunciation, raising slightly the emotional intensity their 
speech, etc., ete. 


MARKING PRONUNCIATION 


For determining the degree success which the students 
achieve following this method, have been using rather simple 
devices, which, however, attract the students and enlist their efforts 
and codperation. tell them that shall give students who acquire 
good pronunciation additional three points the end the 
semester. Before you condemn this wholly unscientific method 
marking, let ask, how many you have ever marked pronunci- 
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ation all? Iset upa list students who have acquired good 
pronunciation ;—and virtually all the students make serious efforts 
get this list. sure, have really objective test for 
determining when the students shall put list, but ean 
assure you that they don’t get the list until their pronunciation 
sounds German, until, other words, they assume German per- 
sonalities. And though have the final judge this, let 
the students the class voice their judgment the reading. This 
the test: student gets the list until can read German 
and English passages two different ways—German and 
English passages first his natural American way and then these 
same German and English passages his assumed affected 
German way, with tongue the front the mouth, lips moving, 
more breath, greater intensity, ete. And the students themselves 
become pretty good judges the differences and are usually able 
decide whether their mates have ‘‘dual personalities’’ not. 
And the results: have had many per cent the 
class the list; average, however, better than per cent. 
Measured against the per cent per cent under former 
methods, this procedure has justified itself, least. 


want this point review and summarize attitude to- 
ward Bühnendeutsch and Intonation. 

and detailed individual vowels and con- 
sonants, using, must have appeared evident you, all 
the knowledge phonetics possess, analyses sen- 
tences particularly (though also words), wholes in- 
stead phonetic parts—stressing continually the con- 
trasting and aural effect German and English sentences, 
German and English speech. 

Die Bühnenaussprache :—Heretical this may appear you 
first—I hardly ever use the word Biihnenaussprache 
classes. But reasons for not harping the stage pronuncia- 
tion are rooted whole procedure. The Biihnenaussprache 
concerns itself with the pronunciation single consonants and 
vowels, the most with single words. less concerned with 
the correct pronunciation single word than with getting 
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general German effeet the pronuneiation students. 
chortle with glee, students say ‘‘Tak’’ and not ‘‘Tach’’ 
(Tag), when their general pronunciation wholly American. 
make point clearer, let use illustration from English. 
Take the sentence ‘‘The American constitution great docu- 
ment.’’ know Germans America who would pronounce the 
correctly ‘‘u’’ and not but whose 
general enunciation that sentence would wholly German, i.e., 
too energetic, too consonantal, too explosive, too breathful. 
know other Germans America who would pronounce constitution 
constitootion, but whose general enunciation would have 
single trace German influence. And all should agree surely 
that the second group has better pronunciation than the first, 
however much the mispronunciation constitution may have 
grated our ears. 

take one more example, the German ‘‘r. students 
trill the ‘‘r’’ their tongues (the stage ‘‘r’’), am, course, 
very happy; but just happy, failing acquire tongue 
they uvular And they fail acquire either 
these ‘‘r’s,’’ try get them avoid the ‘‘r’s’’ Bälinä 
(Berliner) does. Any ‘‘r’’ suits long isn’t American 
Middle Western (and also elsewhere) and this 
point, the general speech sounds German. The whole matter 
Bühnenaussprache, however, strikes relatively unimportant 
compared the vitally important matter getting the students 
acquire German that sounds German. 

And what this German that sounds German? What kind 
German it? What kind pronunciation are the students that 
get list acquiring? From descriptions and imitations 
it, you must have realized that the North German pronunci- 
ation, for the characteristics the German have described, e.g., 
incisiveness, explosiveness, ete., are characteristics North German 
speech. The softer German speech Bavarians, Austrians, Bad- 
eners, Swabians and others does not exhibit these 
least not the same degree does the North German. 

have said something about intonation, 
want summarize well amplify opinions this sub- 
ject, which suddenly emerging into prominence foreign lan- 
guage teaching. have already said that the greater intensity 
speech the German makes German intonation different from 
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American intonation. Roughly, should say, that American 
raised the average pitch his voice musical third (breaking 
his sentencés the same time into shorter groups) his 
German would sound less American and the same token more 
German. 

Let add here word warning those who are talking 
about differences intonation between English and German while 
basing their conclusions Klinghardt and Jones. Both Kling- 
hardt and Jones use the intonation ‘‘English’’ and not 
English, two different things. There radical dif- 
ference between the intonation English English and German, 
and there certainly just radical difference between the in- 
tonation English English and American English. how- 
ever, conviction that the intonation American English 
far closer the intonation German than English English. 

own have said before, show the difference 
between American English and German pointing out the greater 
intensity speech German, which results slightly higher 
pitch and wider range tone between the accented words. 
the same time point out the wider range tone American 
English —which hear the glides drawls por- 
tamentos our vowels and diphthongs. Apart from these two 
points, important enough sure, don’t believe that need 
trouble our students with differences intonation. Have the 
students assume German manner enunciation, and German 
personality, and the matter intonation will pretty well take care 
itself. any proof needed support this contention let 
cite observations which sure have all made, when 
hear Germans speak American English. these Germans speak 
English with reasonable facility, rarely that speak their 
failure acquire our intonation; their ‘‘th’s’’ that bother 
us, their ‘‘r’s,’’ the breathfulness their consonants, their 
frontal vowels, the general intensity their speech, but not, 
repeat, some radical difference intonation. The first thing, how- 
ever, that strikes English English the radical difference 
intonation, the intonation questions, particularly,—be- 
tween English English and American English. 


TEACHING GERMAN PRONUNCIATION 149 


GERMAN PRONUNCIATION AND TEACHERS GERMAN 


If, order speak with German pronunciation, our students 
must assume different manner speech, German personality, 
surely far more important that teachers add German 
personality our American personality. And all who have 
tried and are trying these two personalities know how diffi- 
cult is. And yet convinced, that pronounce German 
correctly pronounce Germans truism, there ever 
was one), must definitely make the tremendous and sustained 
effort Germans when speak German. This imposes 
those who are non-German descent real surely 
one that should set ourselves resolutely accomplish, are 
successful our teaching pronunciation. 

The teachers whose mother tongue German might seem first 
glance have advantage over us. And yet not sure that 
they have. ‘‘up them’’ preserve their German per- 
sonality intact the German speech, and common knowledge 
that few them do. Many them very soon effect compromise 
between German personality and American personality, be- 
tween their German pronunciation and American pronunciation, 
and thus adopt German-American way speech. 

And what those who retain their German personalities and 
their German pronunciation intact? Altogether too many them 
carry over their German personalities into their pronunciation 
American English. They surely are rather vulnerable teachers, 
when they ask students years age change their pro- 
nunciations and their personalities German pronunciations and 
German personalities, when they themselves, after ten, twenty, 
thirty forty years America not their English assume 
American manner speech, American personality. And 
frequently particularly these latter that speak most vigorously 
the necessity our students’ obtaining German accent, and 
our non-German teachers German speaking with creditable 
German accent. And course, the reason why they not speak 
English with American accent and personality, not their lack 
knowledge the difference between individual English and 
German sounds and words; they are trained phoneticians and can 
pronounce every English vowel and consonant correctly. The 
reason their unwillingness their failure reduce the intensity 
their speech, tone down their precision enunciation, etc., 


‘ 
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other words, modify their personality American personality. 

say this realize that opening the whole question 
personality about which one might talk for hours. Let just 
indicate briefly the problem involved. know some Germans 
America whose pronunciation every single English vowel 
and consonant sounds correct, and yet whose intensity speech 
sounds distinctly un-American, distinctly foreign. And yet 
would rather hear them speak their excellent English with the 
German intensity, their German personality, than have them as- 
sume American speech with less intense manner. But, this 
point view, is, insist, wholly unscientific, when are talking 
about acquiring German English pronunciation. There 
can real American English that isn’t spoken Americans 
speak it. there can real German that isn’t spoken 
Germans speak German. And the problem acquiring Ger- 
man pronunciation, not—as have said, merely purely physio- 
logical one acquiring individual German vowels and consonants, 
but psychological psychical one well—of acquiring German 
manner speech. And only realizing the importance both 
these factors shall able get from our students ap- 
proach German pronunciation, and approach also, and this 
too important, understanding the temperament and the 
nature the German. 

THE COLLEGE THE City NEw 
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CURTIS VAIL 


THIS seems, many ways, the age the survey, par- 
ticularly concerns the writings the re-introduction Ger- 
man. Surveys portraying the condition German both earlier 
and more recent years throughout the United States large, within 
the individual states, and the larger cities have been presented 
these pages. Most heartening have been the results derived, es- 
pecially from the larger cities. However, seems that the smaller 
high schools Western New York have been quite neglected 
this newer method studying prevailing conditions. Hence, 
feel that great work indeed was started when the Western New 
York Chapter the American Association Teachers German 
began such survey approximately fifty schools. The purpose 
the correspondence was manifold. First all, course, 
desired stimulate interest German, least make 
the topic live one many different places possible. For 
this reason both the high school principals and the school superin- 
tendents were approached. Secondly, definite facts were desired 
regarding the amount German now being taught, and the pros- 
pects re-introduction German into those curricula from 
which had been omitted. seems the fate the ‘‘sur- 
veyor’’ that always confronted with great difficulties: 
the one hand, receives answers questionnaires such form 
that they can not tabulated; the other, receives answers 
all. Therefore, the initial survey invariably has followed 
with further requests either for more definite information 
for reply the original letter. The third and ultimate aim was 
naturally bring all available artillery bear the resumption 
German these schools. 

The first letter went out January this year and con- 
tained, fulfill the first and third objects the survey, reprints 
Professor Heuser’s symposium, ‘‘German our High 
The information requested was the form five questions: 
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Has German ever been taught your schools? so, when 
was discontinued 

Would you consider resuming introducing German 
tion your schools September 1929? 

so, what would the minimum number prospective stu- 

dents for whom beginning class could provided? 

not, would such project considered favorably when the 
demand warranted it? 

Has any considerable appeal been made your community for 
restoring introducing German? 


the forty-seven letters sent out, there were thirty-one answers 
eventually received that contained enough data worthy 
tabulation. Those familiar with survey work will readily agree 
that such response alone great encouragement. 

The answers the questions offer such variety that they make 
the task tabulation well nigh impossible. Hence, most in- 
stances, they must merely listed. 


STATUS GERMAN TWENTY-NINE SCHOOLS 


German has never been offered schools 
German was discontinued prior the War ...... schools 
German was discontinued 1915 ............... school 
German was discontinued 1916 ............... school 
German was discontinued 1917 schools 
German was discontinued 1918 schools 
German was discontinued 1919 ............... schools 
German was discontinued 1922 ............... school 
German was discontinued 1928 school 
German was the only modern language taught ... school 
German was never discontinued school 
German was re-introduced 1925 school 
German was re-introduced 1928 .............. schools 


Naturally the best prospects for the re-introduction German 
would those fourteen schools that discontinued German from 
1916 1919. tabulating results, the cases where German was 
discontinued 1922 and 1928 respectively detract sadly from 
those the three schools that re-introduced the study within the 


the two answers lacking, one indicated that German had one 
time been taught the school; the other answered only the second question 
and that with 
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same period time. This true because the faet that German 
was maintained the curriculum well beyond the War period 
shows the good will the school offieials. the more deplor- 
able because one the schools started German only 
discontinue again after two years. This fault lies deeper than 
the surface and such will need some future investigation. 
Very encouraging indeed were some the remarks appended 
the questionnaire school superintendents. The following are 
typical quite few that were received: ‘‘I could never see the 
logical reason for dropping German and have repeatedly made 
announcement its value’’; ‘‘I prefer German any the other 
modern languages high school subject.’’ And the survey 
brings array sentiments, which forth emotions 
varying from pessimism optimism. 

Those who believe that ‘‘Rome was not built day’ 
far from discouraged with the answers the question, you 
resuming introducing German instruction your 


will 


schools September 


schools would not consider resuming German 1929 
schools regard resumption German 1929 doubtful 
schools would consider resuming German 1929 


oan to 


schools already have classes German 


the seven schools willing consider the resumption re- 
introduction German 1929, five are the group which dis- 
continued the subject from 1916 1919. One, which, propos, 
has actually introduced German into its curriculum this fall, had 
never offered German before. The other had the disastrous ex- 
perience being forced discontinue German 1922 after 
trial two years. 

Most school officials were unprepared say for what minimum 
number prospective students they would provide beginning 
class. The few statements that were received were follows: 

school would offer German for class students 
schools would offer German for class students 
schools would offer German for class students 
school would offer German for class students 


school would offer German for class students 
school would offer German for class students 


The estimates thus submitted these school superintendents 
are perfectly fair, since they show themselves willing offer class 
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German for number students varying from one-fifth one 
seventh their present registration other modern languages. 
not forgotten, moreover, that these offieials most likely 
expect demand for German come from the students themselves, 
which naturally leads wonder just how the students are 
spurred concerted petition for the resumption German, 
even though they might prefer some other subject 
elective. 

There now doubt that the fourth question was poorly 
stated. There was only one official who cared commit himself 
negatively, whether would consider the resumption 
German favorably the demand warranted it. Four did not 
answer. The rest showed themselves, quite naturally, ready 
accede the demands their constituents. 

the question whether any considerable appeal had been 
made the respective communities for restoring German, the 
answers were truly startling: 

communities there has been appeal for German instruction. 


community there has been some appeal for German instruction. 
community the superintendent has alone urged it. 


This the most serious matter that confronts today. 
unfortunately true that Americans not interest ourselves 
enough our public institutions. long they seem 
going along without any material disturbance us, are inclined 
let them alone. Those us, who have heart-felt interest 
this matter re-introducing German into public school 
have before serious problem, namely, how best present the 
facts concerning the value study German not only the 
school officials but far more the community itself. 

April 11, these schools were sent the statistics regarding the 
relative position German compared with the other modern 
languages our high schools, which showed clearly that great 
preference had been accorded the study German even until the 
very end the further this study the percentage 
relation between German, French and Spanish, information was 
requested concerning the size the French and Spanish classes 
the respective high schools. The complete and usable answers 
this survey were but slightly fewer than previously obtained. 


See Our High Schools’’ GERMAN QUARTERLY, Vol. 
II, No. May, 1929, 91. 
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Number Students 
Name School 


German French Spanish 


This gives percentage relation between the languages of: 


German French Spanish 
New York State, 1928............... 


will seen immediately that this somewhat below the per- 
centage average maintained German throughout New York State 
for 1928.* equally true that Spanish has suffered still greater 

the publication the University the State New York, 
Regents Academic the approved secondary 
for January and June 1928. The relation hence based students 
who have been examined, who have had least two years the modern 
languages question. 
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losses throughout the smaller high schools. However, must 
remembered, spite whatever value may attach the 
study Spanish per se, that the mass desire study Spanish 
that swept over the country result wartime propaganda, 
has declined and still declining. spite the fact that 
language registration many the schools listed too small 
warrant the teaching three modern languages, certain 
that appreciable number could introduce second modern lan- 
guage. The argument, then, will favor German rather than 
Spanish for the reason above stated. Five the schools listed have 
German instruction. the remainder, have one school with 
over 300 registered modern languages, two with more than 200, 
two with more than 100, four with more than 75, and two with 
more than 50. Noting that German maintaining most satis- 
factory position the percentage ratio those five schools where 
now being offered, would seem logical that the entire outlook 
would considerably brighter the eleven schools above listed 
having ample language registration introduce German were 
take such step. With the expenditure time and energy, 
such program should not too All 
the methods publicity known must brought into play, not 
much school officials the communities themselves, 
this end attained. 

This, however, means the end the problem. The 
mere re-introduction the study German will not sufficient. 
The aim must then the first principle the American Asso- 
ciation Teachers German: ‘‘To spread the knowledge Ger- 
man this country increasing the efficiency the teaching 

few days ago, received from the principal school, which 
has even present enrolment only forty students French 
and none Spanish, the following letter: 

started German 1921 but pupils kept dropping out the class 
until the forty-four who started German dwindled about dozen 
finish German II. Since then there has been demand for German 


the 
have come feel that such instances are means rare 
and isolated. More than few schools have re-introduced German 


set forth THE GERMAN QUARTERLY, Vol. January 1928, 


page 
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with initial enrolment that exceeds the entire number stu- 
dents registered other modern language courses. This may 
attributed quite simply high school student’s euriosity re- 
garding new course. Why, then, should the large elementary 
German class dwindle within year such proportions that 
must again discontinued? The answer would, its face, seem 
scathing denuneiation our secondary schools, which 
such instances can oceur. apparently not the students’ fault; 
Just certainly the sole fault the teacher! elemen- 
tary German class, held during the summer session Columbia 
some years ago, two the students were apparently due for 
dismal failure. The instructor charge interviewed them try 
find their purpose taking the They readily answered 
that they had been requested their respective school officials 
Florida re-introduce German into these schools the 
September. think that these cases may have happened only 
years ago’’ ‘‘in Florida,’’ need only look more 
closely into conditions that confront own state. few 
years ago, Cornell senior approached the department German 
with request allowed attend rather more advanced 
grammar course listener. Her reason was that she expected 
teach German the following year. being assured the de- 
partment that her two years work had been such standard 
that she could expect recommendation from the department, 
she answered that reason having completed the educational 
requirements for state teacher’s license, she already had po- 
sition. Thus this student, ill-qualified teach German, could ut- 
terly disregard departmental standards and recommendations. 
may asserted that this student would have had pass the New 
York State examinations order able grant ‘‘oral 
her pupils, and hence she would not allowed teach New 
York State schools unless she has proven her fitness. But must 
bear mind that are dealing here primarily with the tre- 
mendous dwindling first year classes. One more case will suf- 
fice illustrate this: There present teacher, who for 
honorable number years has given instruction subject other 
than German. Her school decided re-introduce German; she had 
twelve years ago discontinued her study German after three 
college years; nevertheless she was selected offer German this 
year. The registration the elementary class German, 
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often the case, exceeded the total registration the other modern 
language departments. This teacher now taking course 
intermediate German for two purposes: review the subject, and 
prepare herself for the State Examination for oral credit. She 
will not attempt the examination before the first year class fin- 
ished; perhaps not until later. From past experience, would 
hazard guess that the elementary class will dwindle, and that 
relatively small number will finish German 
cannot blame the teachers who are thus victimized the interest 
low budget; they honestly their best, even though German 
not their first love. However, quite impossible for them 
absorb year the necessary background, the methodology, 
and the many other things that are needed kindle interest 
German the heart the student. must agree with 
Professor Camillo von Klenze and the editor 
(Vol. 189) when they maintain that ‘‘no teacher can owe 
allegiance more than one language and the teaching any 
language can improved nothing much every teacher’s 
the language his her Can 
we, then, justly attach the blame the school Could they 
afford engage trained German teacher teach only two classes 
German, especially when the project re-introduction must 
necessarily more less the experimental stages, far 
each particular school concerned? problem that offers 
ready answer. the superintendent one school, where there 
are 380 students the French department, has said, ‘‘There are 
good reasons why should have German our high school and 
would glad see come back, but there are certain admin- 
istrative difficulties the situation which not know just how 
When the problem looms large, and rightly so, 
the superintendent school such size, what must the 
official the smaller school. 

The conclusions, then, derived from this study regard 
the smaller high schools are: 

the high schools surveyed, per cent. have never 
offered courses German; per cent. were already teaching 
German the school year 1928-1929; and seems hopeful that 
the per cent. who discontinued between the years 1916 and 1919 
will resume the study. 


THE GERMAN QUARTERLY, Vol. No. January, 1928, page 
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Seven schools intimated their intention considering the 
advisability resumption the fall 1929.7 

School officials declare the whole their willingness re- 
introduce German when the demand reaches number equivalent 
from one fifth one seventh their present total enrolment 
modern languages. 

Only two the thirty-one schools surveyed have officials that 
have shown any inclination militate against the study German. 

only one community has any appeal been made for the 
re-introduction German. one other, the superintendent and 
the alone have advocated it.® 

German holds, with Spanish, position the 
ratio these high schools entirely out accord with the norm for 
New York State. Many these schools could offer second mod- 
ern language—in some instances even third. Where there 
preference between German and Spanish, opinion today would 
seem favor 

School officials, who have decided re-introduce the study 
German, should advised where possible, trained 
teacher German, whose whole interest that 

UNIVERSITY BUFFALO 

this number, three have actually beginning classes German. 

8In this case, German has been re-introduced this fall with excep- 
tionally large class. 

plea for Spanish the ground its utility the business world 
has been greatly offset the need understanding the brilliant work 
the present-day German economists. 

letter received from man prominent New York State education, 
too late incorporated this article, reads: ‘‘This strikes immediately 
the difficulty which confronting school administrators the re-introduc- 
tion German. They will never succeed this worthy enterprise they 
not select well-trained teachers the subject. and large, suppose 
German the most difficult the modern foreign languages, certainly 
reading subject. poorly prepared teachers are assigned first-year classes, 
then any wonder that pupils become discouraged and drop out the 
end the first year. The remedy not continue employ incompetent 
teachers but insist well qualified teachers for German for French 
and Spanish.’’ 
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Deutschkunde. Introduction the Study Germany and the 
Germans. Krause. Charles Seribner’s Sons. 


The author this useful little book longer among the liv- 
ing. Two weeks after its appearance passed away unexpectedly. 
review this, his latest and last achievement, therefore out 
the question, least review the sense the word, but 
word appreciation doubtless order, all the more since 
the book deserves unstinted recognition. The appearing the book 
the rather overstocked market was Krause cause sincere 
joy and satisfaction. afforded him opportunity after inter- 
more than ten years demonstrate once more form 
textbook his profound and all absorbing interest teaching his 
chosen field German and the method considered the most 
effective. 

According his own statement Deutschkunde read 
students ‘‘who have studied German for about two years’’; 
wishes lay ‘‘stress the knowledge the foreign country, 
its inhabitants, their mode life and thinking’’; has for its 
aim the support ‘‘the search for mutual 
broad aim, one must admit, but surely not more than every modern 
language teacher should have mind all the time. Upon the 
author placed great responsibility selecting his reading 
material. Students only two years training and text space 
only pages were two severe limitations. view these two 
difficulties must admitted without reservation that the selec- 
tions have been made very judiciously. The reading material 
covers all the items desirable book its type and simple 
enough content and vocabulary used with profit the 
group students for which has been designed. 

far the apparatus concerned there only one factor 
about which would argue with friend were still among 
the living. The vocabulary limited about 380 items; ‘‘for 
reasons weight’’ says; ‘‘words common occurrence have 
been omitted.’’ these concessions were demanded expedience, 
should have omitted: ehemalig, Zukunft, Gegenwart, Hindernis, 
geistig, Pforte, Sünde, Tätigkeit, ete., and should have substituted: 
Vorwand, argwöhnisch, samt und sonders, Breitengrad, Reizmittel, 
Zubereitung and several others. The book has many earmarks 
text that might become popular with certain group teach- 
ers, but this vocabulary deficiency may prove stumbling block. 

That Adolf Kiiper’s Vergleich des Deutschen und Englischen, 
should find place among the selections, indicative the 

160 
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eatholieity Krause’s methodical and linguistie attitude. That, 
all the German universities, Marburg, less known among Ameri- 
cans, should represented four titles may how- 
ever, was Krause’s alma such was his loyalty. The whole 
book from beginning end testimony the love cherished 
for the country his birth and the esteem which held the 
language his forefathers. 
Busse. 
HUNTER 


Güntter, Otto:; Friedrich Schiller. Sein Leben und seine Dich- 
tungen. Mit 701 Abbildungen nach zeitgenössischen Bildern 
und Illustrationen. Herausgegeben mit Unterstützung des 
Schiller-Nationalmuseums Marbach. Leipzig, Weber, 
n.d.; XXVII, 229 pp. 22.50. 

Neubert, Franz: Goethe und sein Kreis. und darge- 
stellt 651 Abbildungen. Mit einer Einführung das Ver- 
ständnis von Goethes Persönlichkeit. Herausgegeben mit Unter- 
stützung des Goethe-Nationalmuseums Weimar. Auflage, 
16.-25. Tausend. Leipzig, Weber, n.d. 222 pp. 
14.— 

These beautiful books are well-nigh indispensable for thorough 
study teaching Schiller and Goethe. They are astonishingly 
complete collections pictures very good reproductions con- 
cerning the lives and surroundings the two heroes German 
literature. the case Schiller, second part adds contem- 
poraneous illustrations his works, which are very interesting 
documents for history taste, though their value works 
art not high. Some the pictures are published for the first 
time. fascinating try form idea about the real ap- 
pearance the two great poets from the wealth portraits widely 
differing from each other. 

This ‘‘specialized Könnecke,’’ might call it, preceded 
each case well-written sketch the poet’s life, sufficient 
for the general reader and, broad survey, not without interest 
for the specialist. The biography Goethe brings out very well 
what most valuable Goethe’s personality: his indefatigable 
striving after self-perfection throughout his life. The incorporation 
ample extracts from contemporaneous criticism emphasizes the 
documentary character the publication. 

The last part Who’s Who Around Schiller and Goethe. The 
biography all persons (and many places) represented the book 
given brief, vivid outlines—an index all those whom some 
light fell from the two luminaries the sky German literature, 
itself interesting mirror great epoch. 

The second edition the Goethe book essentially unchanged. 
The fact that large edition was exhausted within two and half 
years speaks strongly for it. 

WILLIAMS COLLEGE. 


162 THE GERMAN QUARTERLY 


Berühmte Deutsche Neuerer Zeit. Knopf, 
1929. vii-xii 139 (vocabulary). Price $1.50. 

Deutsches Geistesleben der Gegenwart. Knopf, 
1928. vii-xxxii+ (bibliography) +12 (Sprachliche 
Anmerkungen) (Wörterverzeichnis). Price 
$1.75. 

Ausgeswählte Reden von Walther Rathenau. James HATFIELD. 
Knopf, 1928. (Notes) +47 (Vocabulary). 
Price $1.50. 

The first—a bouquet biographies—has author born 
Bavarian—a Ph.D. from Johns Hopkins thirty years ago, 
American eitizen for almost that length time, and for many 
years now Germanist who has consistently pioneered the 
providing splendid German texts for the youth his 
adopted land. His wide literary (and long pedagogical) expe- 
rience, his temperament and inclinations, all give the mentor for 
German the University Oregon singularly rare qualifications 
for this new task pioneering to-day most timely type 

ten fourteen pages for each, Professor Schmidt draws for 
dozen leaders German life during the last fifteen thirty 
years; presents galaxy brilliant figures out the most 
divergent activities: German art, industry, literature, science, 
philosophy, statesmanship and invention; stimulates his reader 
into startled realization the effectiveness German leader- 
ship these varied fields and the present moment, and 
the same time shows him models can understand, admire, and— 
copy! 

For these are artistically integrated pictures splendid per- 
sonalities. They are drawn neatly, subtly, and with enthusiasm. 
They are constructed appeal strongly the psychology 
our present-day American youth—for whom the author possesses 
rare understanding. The one single voice that speaks throughout 
the work the voice fact. And what wealth facts these 
characters deliver! The record here contains nothing merely 
enthusiastic reveals only the same fine substantial human quali- 
ties which claim for them when they are found American 
for students who will understand. presupposes vocabulary 
300-400 words. 

modern language teachers not still prattle prettily about 
the effectiveness foreign language study giving our students 
effective ‘‘international-mindedness?’’ Yet have dared 
open our mouths the real natures the men and women 
leading Germany to-day? still treason suggest there may 
some ‘‘salt the traits the class from which have sprung 
Hindenburg, Zeppelin—to mention only the two whose biog- 
raphies appear here? Haven’t hidden truly vital values 
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modern foreign language study behind author, view-point, and 
literature least hundred years old? 

Peccavi. 

now that the three books above are available, this year 
own fourth-semester college German will read the first two, 
and sixth-semester elass all three, the above books. take 
this course because feel teachers foreign lan- 
guages deserve lose even more our students than the present 
seven-eighths all the end their fourth semester, unless de- 
liver more what promise—and unmistakably. feel 
that the value the literature thus displaced the fourth 
semester, not the equivalent the certain stimulus such timely 
works the above can give making students want overcome 
language difficulties, want discover what new ideas world-lead- 
ership these Germans are producing, want continue his her 
German into fifth, seventh and ninth semester find out what 
new treasures this foreign language may still harbor there. The 
timeliest fourth semester text should up-to-the-minute, alive, 
vital its subject-matter, viewpoint, and significance the student 
personally. These three texts are. 

The editor the second work (already reviewed this 
tion for March, 1929) had his doctorate from Berlin five years ago 
and comes fresh with the most intimate kinds contacts from 
the very field here presents. Dr. volume get 
the background present-day German life—a background out 
which the essential figure rises clear, majestic, dis- 
and unites all the characters subtly inextricable fashion— 
Dr. Koischwitz’ collection have these men speaking directly 
us, personally, their own warm thought-compelling tones, and 
out this same background modern Germany requires men- 
tion here splendid complement and effective development 
the effects created the first volume here, Dr. Schmidt. 

the third, the guiding hand for German Northwestern 
University that gives (through selections) vital cross-section 
man who intrigues and grips the imagination every Ameri- 
can that reads his lines: Rathenau figure truly Lincolnesque 
certain features; and this quality must added turn that 
foremost captain industry, that outstanding philoso- 
pher land philosophers, that refined man the world, 
and that Jew—all five elements neatly integrated into being 
solidly German! What startling character-combination for our 
American students consider! How they will rub their eyes 
the quality modern international statesmanship here displayed 
man who not American, not English, and not French! 

More the moment than ever before owe the Germany 
this, our own day, our students. 

GEORGE 


RUSSELL SAGE COLLEGE. 
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letter addressed the chairmen the departments 
German high schools and the teachers German the high 
schools and junior high schools the City New York, dated 
June 25, 1929, Mr. Joseph Beha, Assistant Director, Foreign 
gives encouraging account the work done Ger- 
man during his two years office. German increased per cent. 
the period 1927-1929 the regular high schools and 605 per 
eent. the junior high schools. The percentages (de- 
for the other foreign languages during the same period are: 


j neh | ilian | ‚asia 
Jun. H.S —3.5 


sure German point numbers still lags far behind French, 
Spanish and Latin. the spring 1929 the combined figures for 
the two types schools are: 


— j — 
| French | German | Italian IE Spanish 5 Latin 
High 55,259 9,987 2,870 31,147 
84,921 11,605 2,973 7,480 34,733 


While these figures are very imposing the general situation for- 
eign language study not comforting survey. Although 
there are statistics Mr. Beha’s letter showing the relation be- 
tween total school enrolment and modern foreign language en- 
rolment the City, will well refer the figures printed 
below furnished Dr. William Price, which give the registra- 
tion for the entire State for the years 1921 and 1927. the former 
year will seen that the total enrolment public and private 
secondary schools was 230,165; the latter, had swollen 

386,793, 156,628 pupils per cent. The entire 
enrolment the modern languages, the other hand, had grown 
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during the same period from 129,574 192,349, inerease 
62,775 but per cent. later returns are unfortunately 
will interesting, when the time comes, learn 
whether the modern languages are gradually losing ground the 
State relatively with each succeeding year. 

Mr. Beha mentions number hopeful indications the field 
German. refers, for example, the circular letter the 
Superintendent Schools which was sent last April the prinei- 
pals junior high schools and the elementary schools having 
classes. also speaks favorably the attitude principals 
and division superintendents who are position give positive 
assistance reintroducing German increasing the study 
German the high schools. 

Some the high schools the City already have fairly large 
numbers. The twelve having the largest enrolment pupils for 
the Spring term 1929 are: 


368 


The interest the pupils the study German shown 
the record pupil activities. They are evidently emulating with 
great success the pupils enrolled other kinds work. German 
plays, song and musical reeitals have been given number 
high schools Greater New York. German clubs are found 
nearly every high school and several the junior high schools. 
Nine German school papers are listed, one which, Plaudermäul- 
chen, published the James Monroe High School, won the first 
prize last March the foreign seetion the Interscholastie Press 
Association. 

The teaching staff has also done its share many ways fur- 
ther the study German. Committees have assisted revising 
the State syllabus and working out new course study for 
the junior high schools. The report also lists number articles 
that have appeared periodicals and number textbooks that 
have been written teachers German during the past year. 

later communication from Mr. Beha gives interesting figures 
with regard the study foreign languages the colleges and 
universities located within the limits New York City reported 
the registrars for the semester ending June, 1929. 
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STUDY FOREIGN LANGUAGES THE COLLEGES NEw YORK 


French | German] Italian | Spanish} Greek | Latin 
Fordham University..............| 687 107 193 651 
Long Island University............ 396 142 
Manhattan College............... 352 115 387 
New York University............. 2,269 1,490 811 891 
Polytechnical Institute............ 
St. John’s College, 220 117 


Totals for the term ending June, 1925, corresponding the 
above and representing the same colleges and universities were: 


French | German| Italian Spanish| Greek | Latin 


Gain during the year period...... 4,649 4,506 605 1,037 288 


Modern language enrolment figures dealing with the entire New 
York State have been kindly sent the editor Dr. William 
Price, State Inspector Modern Foreign Languages. 


ENROLMENTS THE PUBLIC AND PRIVATE SECONDARY SCHOOLS NEW 
YORK STATE AND ENROLMENTS THE SEVERAL MODERN For- 
EIGN LANGUAGES FOR THE YEARS 1921 AND 1927 


1921 1927 

French, public secondary schools 62,981 107,289 
German, public secondary schools 2,695 12,396 
private secondary schools 753 1,578 
Spanish, public secondary schools 49,088 50,688 
private secondary schools 2,882 2,550 

Italian, public secondary schools 668 2,658 


| | | 

| | | I | | 
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PERCENTAGES INCREASE FROM 1921 1929 


New York STATE PUBLIC SECONDARY SCHOOL ENROLMENT MODERN For- 
EIGN LANGUAGES FOR THE YEARS 1928 anp 1929 


1928 1929 


The Boston Chapter the American Association Teachers 
German held its second meeting the Gamma Delta Room 
Boston University the afternoon May 25. The most important 
feature the meeting was stimulating leeture our President, 
Professor Marshall Perrin, Boston University, his trip 
India during his recent sabbatical, illustrated with slides from his 
own negatives. 

were also fortunate having with Consul General von 
Tippelskirch, who made delightful talk the beauty the Ger- 
man language. hour German songs with coffee and Kaffee- 
kuchen completed real German afternoon. 

BERTHA REED COFFMAN, 
Secretary. 


* * * 


The Los Angeles Publie Library, under the auspices the For- 
eign Book Department, again offers free series lectures 
German, designed acquaint the German reading with the 
best contemporary German literature. 

These lectures are contributed the service the library 
through the courtesy professors German the universities 
and colleges Southern California, and other distinguished 
German lecturers. The series under the direction Professor 
William Diamond, University California Los Angeles. 

The lectures will given the Central Library Lecture Room 
p.m specified Thursday evenings. Subjects and lecturers 


* * * 
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are follows: von Hofmansthal,’’ Professor Rolf Hoff- 
mann, University California Los Angeles; ‘‘Das Deutschtum 
Herr Eduard Hoeflich, California Presse; Timm 
Kröger, Norddeutscher Dichter Eigener Art,” Herr Christel 
Schomaker, Los Angeles Private Junior College; 
Deutsche Biicher der Letzten Jahre,’’ Herr Heinrich Julius 
Schroeder, University Southern California; ‘‘Franz Werfel,’’ 
Herr Meyer Krakowski, Los Angeles Junior College Deutsche 
Theater Ausland,’’ Herr Viktor Neuhaus, Direktor des deutschen 
Theaters Jacob Wassermann,’’ Professor William Diamond, Uni- 
versity California Los Angeles. 


* * * 


Professor Leo Rockwell Bucknell University, Lewisburg, 
Pa., has sent the following interesting query which are glad 

Could not the GERMAN QUARTERLY the Association institute 
inquiry into the possibility beginning collection ‘‘talkies’’ 
German dramas for rental schools and throughout the 
country? seems that the presentation few such pro- 
ductions would vastly stimulate student interest. 


This Metropolitan Chapter the American Association 
Teachers German mourns the premature death the close 
the past scholastic year Dr. Carl Krause, for many years 
leader German educational circles not only this city but 
throughout the United States. His strong personality, his untir- 
ing zeal for the furtherance German language, literature and 
ideals, his splendid example exponent what best the 
teaching the subject, his many published contributions the 
literature modern language methodology, and his valuable as- 
sistance the formation this particular organization which 
was one the conspicuous pioneers; all these will remain 
inspiration those upon whose shoulders now devolves the 
responsibility for the future progress German instruction 
our educational institutions. His memory will linger with 
long memory may endure. 


the meeting the Metropolitan Chapter, October 26, 1929. 


THE 
GERMAN QUARTERLY 


Published the 
American Association Teachers German 


INDEX 


VOLUME TWO 
JANUARY NOVEMBER 1929 


LANCASTER PRESS, ING. 
LANCASTER, PA. 


CONTRIBUTORS 


PAGE 

BURKHARD, ARTHUR. Introductory Course the History 
ROBERT HERNDON. The Obje 
FLEISSNER, Lessing unserer Zeit?................ 
GEDDES, The Metropolitan Chapter Boston...... 100 


PETER. Achievement after Three Quarters 
College German Measured the American Council 


What Price Vocabulary Frequencies?... 

Critique The Teaching Foreign Languages the 

United States, Algernon Coleman....... 

German the Smaller High Schools.................... 151 
WALDMAN, MARK. Some Thoughts the Teaching the 

Onthe Teaching German Pronunciation.... 137 
ZINNECKER, Lessing the Dramatist................ 


BOOK REVIEWS 


Books 

Laboratory Study the Reading Modern Foreign 

105 
Ausgewählte Reden von Walter Rathenau................. 162 
Berühmte Deutsche neuerer 162 
Das deutsche Antlitz. Ein 
Der grüne Kakadu, Literatur, die letzten Masken........... .26 
Deutsch. Kulturkundliches Lesebuch für Oberstufe höherer 

iii 


CONTENTS 


PAGE 
Deutsches Geistesleben der Gegenwart..................64, 162 
Friedrich Schiller. Sein Leben und seine Dichtungen........ 161 
Inductive Readings German, Book III.................. 
AUTHORS AND EDITORS 
Modern Foreign 105 
GÜNTTER, Orro. Friedrich Schiller. Sein Leben und seine 
HATFIELD, JAMES. Ausgewählte Reden von Walter Rathenau. 162 
German Idiom List.................. 104 


Das deutsche Antlitz. Ein Lesebuch... 

Deutsches Geistesleben der Gegenwart. 
Introduction Contemporary German Literature. .64, 162 


NEUBERT, Goethe und sein Kreis................. 161 
SCHINNERER, OTTO Arthur Schnitzler, Der grüne Kakadu, 
Literatur, die letzten 
Berühmte Deutsche neuerer Zeit........ 162 
Deutsch Kulturkundliches Lesebuch für die 


REVIEWERS 
Danton, ANNINA PERIAM. Deutsches Literatur-Lesebuch... 


KURATH, Der grüne Kakadu, Literatur, die letzten 


CONTENTS 


PAGE 

Friedrich Schiller. Sein Leben und seine 


Francis. Inductive Readingsin German, Book III. 
GEORGE Berühmte Deutsche neuerer 


Ausgewählte Reden von Walter Rathenau............... 162 
Deutsches Geistesleben der Gegenwart. Introduction 

Contemporary German Literature................. 162 

Orr, German Idiom 104 


Modern Foreign 105 

Das deutsche Antlitz. Ein Lesebuch....... 
Deutsch. Kulturkundliches Lesebuch für die Oberstufe 

Deutsches Geistesleben der Gegenwart. Introduction 

Contemporary German 

NOTES AND NEWS 


4 


ADVERTISEMENTS 


HENNINGS: KLEIN HEINI 
EIN GROSSSTADTJUNGE 


Unusually attractive early reading found 
this little text, for has the rare combination 
simple style and entertaining and vital content. 
The language the everyday speech the Ger- 
man home. the preface says, see German 
life through the eyes the child, reflected 
his daily occupations or, still more charmingly, 
his The story edited with notes, sentences 
for translation, and vocabulary. make the 
book available for supplementary reading, 
issued paper cover the low price fifty- 
two cents. 


Other Fall Publications 


DIAMOND AND SCHOMAKER: 
LUST UND LEID 


One-act plays Georg Bötticher, Schnitzler, Sudermann, 
Ludwig Thoma and Heinrich Mann. 


STROEBE: PRACTICAL EXERCISES 
GERMAN PRONUNCIATION 


Drills stressing especially those sounds that are difficult for 
English-speaking people. 


HENRY HOLT COMPANY 


Incorporated 


NEW YORK CITY 


PARK AVENUE 
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GERMANY 


FALL and WINTER 
The world’s most fertile field for the 


scientific and cultural mind: 
Music and Drama profusion, both classic and 
modern, throughout the land; 


Masterworks the immortals all ages 
numberless museums and galleries; 


Architecture’s sublime creations, from the 
Roman age and medieval times twentieth 
century conceptions beauty; 


Famous institutions learning, great libraries, 
scientific congresses. 


And for health and diversion, 


WINTERSPORTS 


glorious mountains and wide plains, beauti- 
ful rivers and lakes galore—and social events 
unsurpassed splendor and 


Illustrated literature and information about Germany’s fall and winter 
season, transportation, resorts, hotels, etc., will 
gladly furnished, gratis, through 


GERMAN TOURIST INFORMATION OFFICE 
665 Fifth Avenue, New York City 


ADVERTISEMENTS 


RESIDENTIAL STUDY TOUR 
GERMANY: Summer 1930 


DR. VON BRADISH, Director 
THE COLLEGE THE CITY NEW YORK 
JUNE 28th $620 SEPT. 


Resident study Munich—Sommerkurse für Ausländer. College 
Courses, with college credit, desired, German 
Language and Literature. 


INTERESTING TRAVEL 
HOLLAND, GERMANY, CZECHOSLOVAKIA 
AUSTRIA and FRANCE 


MANAGEMENT 


SCHOOL FOREIGN TRAVEL, Inc. 


110 EAST 42d STREET NEW YORK CITY 


new practice grammar for beginners 


Übungsgrammatik 


ERNEST DODGE 
Horace Mann School for Boys 


practice grammar German notable for the great num- 
ber and variety its exercises. carefully establishes 
proper language habits and cultivates sprachgefühl. Special 
attention given grammar and vocabulary, and the 
selected reading material chosen far possible give 
something truly representative the German language. 
The text clearly embodies the fruit the author’s long and 
successful.classroom experience. 


Send for further information 


World Book Company 


Yonkers-on-Hudson, New York 2126 Prairie Avenue, Chicago 
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The MACMILLAN 
GERMAN SERIES 


Edited 


PROFESSOR CAMILLE VON KLENZE and 
DR. HENRIETTA BECKER VON KLENZE 


Blüthgen: DAS PETERLE VON NÜRNBERG 


The author leads his readers skilfully and without heaviness 
appreciation the life and viewpoint the artisan, the artist, and 
the churchman the Middle Ages. Illustrated, $0.68 


Scholz: GERMAN SCIENCE READER 


Selections from the fields chemistry, physics, and biology, with 
two supplementary chapters modern industry. Biographies 
representative scientists are included. Illustrated, $1.20 


Hillern: HOHER ALS DIE KIRCHE 


The ever popular study Diirer and his times, Maximilian, the 
Last Knight, and other fictitious and historical figures the Ger- 
man Renaissance. Illustrated, $0.68 


Straube: MARCHEN UND SAGEN 


Easy and interesting reading material from the store German 
Märchen literature past and present days. Questions and exer- 
eises, Illustrated, $0.68 


Storm: IMMENSEE 


Collated with the authentic Westermann edition approved 
Storm’s daughter. The editing connects the story closely with Ger- 
man life and customs well emphasizing the artistic and literary 
features. Illustrated, $0.68 


Von Wildenbruch: DAS EDLE BLUT 


This edition the popular story German cadet life includes new 
illustrations and editorial features that distinguish from the old 
style texts. $0.68 


THE MACMILLAN COMPANY 


New York Boston Chicago Atlanta Dallas San Francisco 
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BORZOI GERMAN TEXTS 
for HIGH SCHOOLS and COLLEGES 


VOCABULARY-BUILDING GERMAN FOR BEGINNERS 
q by Harry C. THuRNAU, Professor of German, University of Kansas, xxviii 
a + 310 pages, $1.75. th 
ELEMENTARY GERMAN READER 
| by Epwın H. ZEYDEL, Associate Professor of German, University of Cin- 
cinnati, xi+ 148 pages, $1.35. 
FIRST COURSE WRITTEN AND SPOKEN GERMAN 
by Epwin H. ZEyDEL, Associate Professor of German, University of Cin- 
cinnati, xvii + 162 pages, $1.35. 
XK Cincinnati, xvi+ 128 pages, $ .95. 
L’ARRABBIATA, PauL HEYsE 
California, xviii+ 100 pages, $ .95. 


edited by Cian H. BELL, Associate Professor of German, University of 
GERMELSHAUSEN, FRIEDRICH GERSTÄCKER 


edited by Cart F. SCHREIBER, Professor of German, Yale University, and 
EricH HOFACKER, Associate Professor of German, Washington University, > 


xii+ 94 pages, $ .95. 
DAS EDLE BLUT, Ernst von WILDENBRUCH 
edited by LEE M. HOLLANDER, Associate Professor of Germanic Languages, 
3 A University of Texas, xiv-+ 98 pages, $ .95. A 
HOHER ALS DIE KIRCHE, WILHELMINE von HILLERN 
| edited by ELEONOoRE C. Nippert, Assistant Professor of German, Univer- SS 


sity of Cincinnati, xiii+ 120 pages, $ .95. 
SECOND GERMAN READER 


by Epwin H. ZEYDEL, Associate Professor of German, University of Cin- \ 
cinnati, 172 pages, $1.35. 


EINES TOTEN WIEDERKEHR, GABRIELE REUTER 
edited by TAYLor Starck, Assistant Professor of German, Harvard Univer- 
sity, xi+ 90 pages, $1.15. 


TANTCHEN MOHNHAUPT, JOHANNES SCHLAF 


edited by CLirrorp E. Gates, Associate Professor of German, Colgate 
University, ix+ 150 pages, $1.15. 
DREI ERZAHLUNGEN (Der Tag Der Perpetua, Der Geiger, Der 


Besuch), Ernst ZAHN 
edited by ALBERT W. ARON, Professor of German, University of Illinois 


xiv + 156 pages, $1.50. 
DER GRUNE LITERATUR, DIE LETZTEN MASKEN, 
ARTHUR SCHNITZLER 
edited by Otro P. SCHINNERER, Instructor in German, Columbia Univer- A 
sity, xiv-+ 172 pages, $1.35. > 
AUSGEWAHLTE REDEN VON WALTHER RATHENAU 
edited by James T. HATFIELD, Professor of German Language and Litera- 
ture, Northwestern University, xxiv + 164 pages, $1.50. \ 
BERUHMTE DEUTSCHE NEUERER ZEIT 
by F. G. G. Scuamiprt, Professor of German Language and Literature, Uni- 
versity of Oregon, xiii+ 206 pages, $1.50. 
DEUTSCHES GEISTESLEBEN DER GEGENWART 
by Otto Korscuwitz, Assistant Professor of German, Hunter College, 
A xxxii + 168 pages, $1.75. % 


Alfred Knopf 730 Fifth Avenue 
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HAMBURG -AMERIKA 


UNTER DEUTSCHER FLAGGE MIT DEN BELIEBTEN HAPAG-DAMPFERN 


NEW YORK DEUTSCHLAND HAMBURG 
RESOLUTE ALBERT BALLIN RELIANCE 
THURINGIA CLEVELAND WESTPHALIA 


Regelmässiger Dienst zwischen 


NEW YORK und HAMBURG 


nach Ihren Mitteln bietet Ihnen die Reise jeder 


Klasse den Genuss einer idealen Überfahrt. Alle 
Klassen wetteifern die Gunst und Zufriedenheit 
unserer Passagiere. 
Touren Deutschland und anderen 
Ländern Europas unter der Leitung des berühmten 
Hapag-Reisebüros. 


Weltberühmte Hapag-Küche und Bedienung. 


HAPAG 
SCHNELL, BILLIG UND SICHER 


Auskünfte bei Lokal-Agenten oder 


HAMBURG-AMERIKA LINIE 
BROADWAY 
NEW YORK 


= 


ADVERTISEMENTS 


The transatlantic week-end 


Cherbourg 
Southampton 


Bremen 


romance speed 

and the luxury service 
liner already classic 
for her unmatched swiftness 
and comfort, and the gaiety 


her shipboard life. 


travel more leisurely 
lower rates the Lloyd 
special cabin quartet 


BERLIN-STUTTGART 
MUENCHEN DRESDEN 
England, Ireland, France, Germany 


LLOYD TRAVELERS’CHECKS GOOD EVERYWHERE 


NORTH GERMAN LLOYD 
Broadway, New York, N.Y., agent 


NORTH 
ERMAN 
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Deutsche Kulturkunde 


Purın and Carefully graded readings accompanied 
Übungen and Erklärungen. Text edition also available. 


Heine 
anthology offering generous selections from 
Heine’s works poetry and prose. Full vocabulary and 
scholarly notes. 


JOHNSON PUBLISHING COMPANY 


ATLANTA DALLAS 


RICHMOND CHICAGO 


CROFTS’ GERMAN SERIES 
Fleissner 
DEUTSCHES LITERATUR-LESEBUCH 
used this year Columbia, Hunter, College the City New 
York, the State Universities Illinois, Ohio, Pennsylvania, Min- 


nesota, California (Los Angeles), Maryland, Wyoming, and fifty 
other institutions. 


The authors have successfully accomplished the difficult task 
telling popular and interesting manner the story German 
literature for Feise, Johns Hopkins University 


“My students declared enthusiastically that was the best Ger- 
man text they had ever studied, the most interesting, the most 
Holzmann, Rutgers University 


242 pages, $1.50. Examination copy request 


Ready in December 


GERMAN DRAMA THE NINE- 

Edited CAMPBELL Union Square West 

GERMAN GRAMMAR REVIEW New York 


GERHARD BAERG 


The University Chicago Junior College Series 


German—Edited PETER 


Inductive Readings German 
Book 


This new reader traverses the whole German 
history two parallel aspects: political and eul- 
tural. Its content unusually significant 
that satisfies the modern student’s desire 
know the inside story Germany’s recent past 
period since 1914. 


can used advantage students who 
have done intensively from one hundred two 
hundred pages easy text and equal number 
pages intermediate difficulty, provided they 
have also done several times much extensive 
reading. $1.50, postpaid $1.60 


The Other Books the Series Are 
Modern German Grammar 


$1.60 


INDUCTIVE READINGS IN 
and 
Kaurmann, $1.15 
ESSENTIALS GERMAN 
$1.50 


INDUCTIVE READINGS 
GERMAN 


Perer $1.25 


THE 
VOCABULARY 


THE UNIVERSITY CHICAGO PRESS 


“Das Deutsche Echo’ 


The only auxiliary Periodical for the teaching 
German for the use English 
speaking Students 


few examples the testimonials, received Professors 
German High-Schools Colleges: 


“The two classes are enjoying the “Echo” 
very much. 


was quite enthusiastic when the “Echo” 
came out and worked with all power support 
among our students; accordingly 161 agreed 
take it. 


“The students are enjoying the work very 
much, much that have dispensed with 
special Grammar order able take 


“Das Deutsche Echo” has been highly recom- 
mended for the use connection with 
German classes. 


Subscription price per year only $1.00 


Postpaid Rates Bulk Subscriptions (these rates 
apply only when all copies are sent single address): 


For year year 
Sample copies sent request 


WESTERMANN CO., Inc. 


WEST 46th STREET NEW YORK CITY 


